SO0 Center for the
{:} Study of Social Policy

Ideas into Action

Building Cognitive & Social-
Emotional Competence

Trainer Guide

Developed by

Hector Sapien, LCSW, CYC-P, and Frank Eckles, BA, CYC-P
Youth in Focus



Acknowledgements

This project was commissioned as part of the Center for the Study of Social Policy’s (CSSP)
Youth Thrive™” initiative. The authors would like to thank the staff at CSSP: Senior Vice
President Susan Notkin, for her leadership and guidance; as well as Senior Associate Francie
Zimmerman, for their time reviewing the early drafts. Additional acknowledgements go to
the members of Youth in Focus team who contributed advice, evaluation, proofing, and
publishing support during the development of this curriculum.

Kunowledge content and many slides were adapted from the Youth Thrive "™: Protective and
Promotive Factors for Healthy Development curriculumn written by Jean Carpenter-Williams,
MS, CYC-P and Frank Ecldes, BA, CYC-P

Building Cognitive & Social-Emotional Competence Trainer Guide
First Edition

Developed by Hector Sapien, MSW, CYC-P, and Frank Eckles, BA, CYC-P



Building Cognitive & Social-Emotional Competence Center for the Study of Social Policy

Table of Contents

OVEIVIEW Lottt e e e e 5
Learning Goals 5
....................................................................
Youth Thrive Survey ........ooovoviiiiiiiiiii 6
i Guid 7
[rainer GUIAE o.ovvit i
Participant Manual ... 9
Slidesand Video ........oooooiviiiiivii 9
Schedule ..o 9

Slides, Presentation Script, Facilitation, & Activity Instructions ......... 11
Intervention Tips o.vviiiiviiiiiiiiiii e 09

Designing a CSE Learning Opportunity
ACtivity SCEnarios .....ocviviiviiiiiii i 70

Sample Form: CSE Competency Worksheet: For Programs

')‘ ;2
&Ser"lce\ P R R R R R R R N N A R A R A R S Y
l |{ I P R R R R R R R R R LR RN ;
D R R R R R R R R R R R R N A A A A R R SR

Building Cognitive & Social-Emetional Competence Trainer Guide Developed by Youth in Focus Page 3



Page 4 Caopyright © 2019 The Center for the Study of Social Policy, Washington, D,C, All rights reserved.



Building Cognitive & Social-Emotional Competence Center for the Study of Social Policy

OVERVIEW

Building Cognitive and Social-Emotional Competence is a one-day training that takes a
deeper dive into the Cognitive and Social-Emotional Competencies (CSE) module that many
have completed as part of Youth Thrive training. If you haven’t had any previous experience
with the Youth Thrive'* Protective and Promotive Factors, this workshop will help you gain
a better understanding. Completing the full Youth Thrive training is recommended as it will
help you, not only better understand the importance and use of CSE competencies, but allow
you to better integrate this work with the other four protective and promotive factors
domains (Knowledge ot Adolescent Development, Social Connections, Concrete Supports, &
Resilience). Taken together, this approach represents the best research-informed knowledge
of adolescent development, the protective and promotive factors that contribute to youth
well-being, and how to engage and work effectively with adolescents moving into young
adulthood.

YS!

This one-day training takes the material presented in the Youth Thrive™ course to the next

level in understanding the HOW of using the competencies. It presents important ideas from
the full course and allows participants to explore how the CSE competencies operate in daily
experience and personal lives...and what we can do to help young people develop and
strengthen them in their lives.

The Learning Goals of the workshop are:

1) Increase awareness of cognitive & social-emotional competencies (CSE), and their
impact on healthy development;

2) Explore how CSE competencies develop in ourselves and others;

3) Assess the strength of our own CSE competencies & how this impacts our work with
youth;

4)  Apply Durlak’s SAFE model to our personal and organizational practices;
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5) Develop a plan to strengthen our teaching of at least one CSE competency in our

personal practice;
6) Analyze how we are currently teaching CSE competencies in our programs; and

7) Develop a plan to enhance the building of CSE competencies with youth in our
programs.

[t is important that trainers understand the impact that racism and bias play in the well-being
and development of children, youth and families including caregivers. This training makes
reference to the powerful forces of race, discrimination, and bias within its core content. We
anticipate that some trainers will already be familiar with and prepared to raise and discuss
these issues. Others may need to seek additional information, resources, training, and
protessional development opportunities to understand the role that bias and racism play in
the delivery of youth service and advocacy. For additional information, please visit:

Kirwan Institute resources: http://kirwaninstitute.osu.edu/

e Resources on implicit bias:
http://kirwaninstitute.osu.edu/researchandstrategicinitiatives/ implicit-bias-review

e Racial Equity Agenda: http://cssp.org/about/racial-equity-agenda
e Reports on improving outcomes for African Amerlcan males mvolved in the chlld

welfare system: http:

.CSSP. A
Course Improving-Outcomes-for- African-American-Males-Involved-with-Child-
Weltare-Systems.pdt
e Resources on girls and young women of color: http://www.cssp.org/accelerating-
change-award
e Strategies for understanding and addressing the overrepresentation of families of
color in the child welfare systems: http://www.cssp.org/accelerating-change-award

YOUTH THRIVE SURVEY

As you work to support the social-emotional and cognitive competencies of youth, you may
want to use the Youth Thrive Survey to identify specific areas that need attention. The
Survey can also be used to assess youth’s progress and changes over time.
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The Youth Thrive Survey is a valid and reliable web-based instrument that measures the
presernce, strength, and growth of the five Youth Thrive Protective and Promotive Factors as
proxy indicators of well-being. The Survey includes 16 questions that directly address
coguitive and social enotional competencies. The Survey was co-designed with youth and
young adults and takes less than 15 minutes to complete. It is an etfective tool for informing
case planning and practice, evaluation, and continuous quality improvement (CQI) activities.
The Youth Thrive Survey provides reports and a full array of data visualization options.
Complete access to the instrument is free of charge. Learn more about the Survey in a one
page fact sheet (https://cssp.org/resource/youth-thrive-survey-one-pager/) or follow the links

listed in the Additional Resources Section.

TRAINER’S GUIDE

The Trainer’s Guide is set up to provide the course facilitator(s) with an easy to use guide to
all the knowledge content, facilitation and activity instructions. The content is formatted so
that all the slides are shown with the content that is presented with each. This includes a
script for presentation of the slide that outlines key ideas, facilitation questions, activity
instructions, suggestions for timing, and optional activities and delivery strategies. All of this
content is duplicated in the notes embedded in each slide in the slide deck. One video is
included in the content which is downloaded betore presenting the workshop.

The training can be presented in its entirety or in parts. The first section of the workshop
(Slides #8 - #17) provides an orientation to cognitive & social-emotional competencies and
their importance. If large numbers of participants have completed the Youth Thrive training,
this section can be either omitted or used as a brief review. This is also true ot the later
section (Slides #29 - #36) that overviews Durlak’s SAFE model and how CSE competencies
connect to brain development. Both of these sections are duplicated from the Youth Thrive
training so you can include this content if needed by your andience. An understanding of the
information is critical to completing the activities included in the training,

The first half of the workshop (Slides #1 - #42) focuses on the individual. It allows
participants to explore their own CSE development, how each of us develops CSE
competence, where we are in the development process, how the competencies impact daily
lite, and what we can do to improve our own competence and the skills of the young people
in our care. This section includes activities that help participants design an intervention to
strengthen their own CSE skills and another activity to design a strategy for increasing the
CSE competencies they intentionally teach to young people.
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The second half of the workshop (Slides #43 - #60) tocuses on how CSE competencies are
currently being used in our programs and explores opportunities to expand their intentional
use. It begins with an activity that allows participants to practice identifying relevant
competencies and opportunities to teach them, applying Durlak’s SAFE model to understand
how effective the competency work is being implemented, and creating recommendations for
expanding the intentional focus on CSE skills/competencies in our programs or services.
Since this analysis process will be new to many people, the initial activity allows participants
opportunity to become familiar with the process and practice identifying relevant CSE
competencies while only focusing on one program goal or service. Completion of this
activity may be a good stopping point for some groups.

If you want to engage your staff in doing a full analysis of ALL program goals or services so
you can see the big picture as to what CSE competencies are being included in your programs
averall, a 2" OPTIONAL activity is provided at the end of the workshop (Slides #61 - #72).
This activity guides participants through a deeper dive into multiple program goals. It is set
up so that you form small groups of staff that work together (i.e., counselors, school staft,
residential workers, resource and referral staff, etc.) so that, working as a group, they can
explore the program goals they implement to evaluate how well CSE competencies are
included and make recommendations for expanding inclusion. This activity is best
scheduled on a different day after your staff have completed the initial workshop (where they
are faniliarized with the key concepts relating to CSE work). Assess your audience before
presenting this section to be sure they are well-grounded in the importance of CSEs and
Durlalk’s SAFE model. Participants will have ditficulty completing the activities in the section
without this knowledge.

Because the workshop is designed for use with a wide variety of groups, facilitators will need
to add relevant stories and examples to bring the material to life for a specific audience. It is
highly recomniended that the facilitator become familiar with the practices and programs ot
the participants before conducting the workshop.

The final activity (and Optional Activity) require a large format form that is divided into six
columns to record information about CSE competency use in programs or services. This
needs to be large to provide adequate space to write in and so that the descriptive information
recorded in each column will line up across the columns. The form can be laid out on large
dry erase boards, multiple sheets of chart paper taped together, or by with printing the form
provided on 11x17 stock paper. Many organizations have printers that will accommodate
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this size paper; most print shops stock it. A MSWORD or PDF file is downloaded to print
this document.

PARTICIPANT MANUAL

The companion Participant Manual is needed for each participant. This contains forms used
in the workshop and a listing of additional resources to support learning following the
workshop. This is printed before the workshop and is available in PDF format.

SLIDES and VIDEO

Slides are provided to support presentation of key concepts and facilitation of the learning
experience. The content of the Trainer Guide, including a script that outlines the
information presented with each slide, facilitation questions, activity instructions, suggestions
tor timing, and optional activities and delivery strategies. This has been included in the Notes
Section of each slide. Some slides are animated so that the content displays progressively
when the control is clicked.

One video, Five Keys to Social-Emotional Learning (6 minutes, 2 seconds) from Edutopia
(https://www.edutopia.org/), is included in the content which is downloaded before
presenting the workshop. Streaming the video content is not recommended since it is often
unreliable. Please download the video to the same computer from which you display the
slides. You can link slide #8 to the location of the video so that it will pay automatically
when the slide is clicked.

SCHEDULE

The workshop can be presented together as a full 6-hour day divided into morning and
afternoon sessions, or can be presented on difterent days in two or three shorter workshops.
Suggested times are included with each activity. Times vary depending on facilitation and
group needs.

The time involved in presenting the optional section of the workshop (Slides #57 - #68) that
explores the use of CSE competencies in multiple program goal areas is difficult to predict.
Expect wide variations in the time needed by groups to complete the activities.
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PowerPoint Slide #1 Section Title Slide

Welcome to our workshop today on Building Cognitive and Social-

: Emotional Competence. This one-day training is a deeper dive into
s the CSE module that many of you may have completed as part of
Youth Thrive training. If you haven’t had any previous experience
with the Youth Thrive Protective and Promotive Factors, these
workshops will help you gain a better understanding. Completing
the full Youth Thrive training is recomrmended as it will help you, not
only better understand the importance and use of CSE competencies,
but will help you better integrate this work with the other four
protective and promotive factors domains. Taken together, this
approach represents the best research-informed knowledge of
adolescent development, the protective and promotive factors that
contribute to youth well-being, and how to engage and work
effectively with adolescents moving into young adulthood.

This one-day training takes the material presented in the Youth
Thrive course to the next level in understanding the HOW of using
the competencies. It will remind you of important ideas from the full
course and will allow us to spend time exploring how the CSE
conipetencies operate in your daily experience and personal life...and
what we can do to help young people develop and strengthen them in
their lives.

> The workshops can be presented together as a full 6-hour day
divided into morning and afternoon sessions, or can be presented on
ditferent days in two or three shorter workshops.

The workshop is divided into two parts, the first 4-hour session
tocuses on exploring how each of us are using the competencies in
our own lives, how we are currently incorporating these important
skills into our practice with young people, and identifying where we
can improve our work...and our own CSE competence. We will
spend some time reviewing things we talked about in the Youth
Thrive training that highlight the importance and use of CSEs with
youth and families. When we leave the first session you will have a
better idea of how well you are personally incorporating the
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competencies in your work and will have opportunity to develop a
plan for how to move your work to the next level. The second part of
the workshop explores how well we are including CSE competencies
in our overall program goals.

PowerPoint Slide #2 Learning Goals

Learning Goals

The learning goals of the workshop are these.

> Read each learning goal. The learning goals are continued on the
next slide. Read these also.

PowerPoint Slide #3 Learning Goals

Learning Goals

> Present this slide with the previous slide.

Houseleeping PowerPoint Slide #4 Housekeeping
e2s%0 | | |
2 mf'@ Before we get started with the material we would like to cover some
basic housekeeping items.
C—

> Make sure to cover issues including:

1. Restroom location

2. Designated smoking area

3. Basic structure of the workshop

4. Beginning and ending on time

5. Breaks and lunch

6. “Hold That Thought” list (used to keep the training on track;
specitically for questions or concerns that will
be answered later in the training)

7. Manage electronics (phones, texts, etc.)

Page 12 Capyright € 2019 The Center for the Study of Social Policy, Washington, T0.C. All rights reserved.



Building Cognitive & Social-Emotional Competence Center for the Study of Social Policy

ttoductions PowerPoint Slide #5 Introductions
Organizati d position \

Let’s start with introductions so we get to know better who is in the
room and who we will be working with today.

+ One thing you are hoping to get from
attending today’s workshop

> Have each facilitator briefly introduce themselves paying special
attention to background that creates credibility with the workshop
audience.

Now that you know a little about me (us), let’s take some time and
tind out more about all of you. I'd like everyone to take a moment to
share their:
1. Name
2. Organization and position
3. One thing you are hoping to get from attending the training
today.

> If the group Is less than 25, go around the group and ask each
participant to brietly share their answers. Record answers to question
#3 on chart paper and keep posted throughout the training. You can
use this information as you move through the workshop to make sure
you are addressing the needs of the participants.

If the group is more than 25, divide the large group into smaller
groups (8-12 participants in each) and have them introduce
themselves within their small group. Assign a recorder to capture the
answers to question number #3 on chart paper.

> When the groups have completed their introductions, ask for a
brief report on what was discussed in the small groups. (Note: As you
go through the rest of the training, make sure to encourage
participants to re-introduce themselves, since they only introduced
themselves in the small groups.)
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CE R PowerPoint Slide #6 Let’s Stay Mindful

= Our personal
developmental
history

~ Impact of trauma

~ Personal bellefs

Over the course of this workshop we will be discussing how each of
us developed cognitive and social-emotional skills and, to some
degree, our own personal developmental history. Please be sensitive
to the personal nature of this information. Not all of us came from
situations that were developmentally supportive. Although we will be
talking generally about how trauma has affected other people’s lives,
rernember that many of the people in this training room have also
been affected by trauma. Sometimes when we talk about trauma it
brings up uncomfortable memories and experiences. Other topics we
discuss may also evoke discomfort for some participants.

Please do what you need to do to take care of yourself in the training.
[f it means you need to leave the room for a section of the training,
know that you have permission to do this. As we talk about trauma
and personal development, we ask that all of us keep in mind the very
personal nature of the subjects and ways that we can be sensitive to
one another’s needs.

We will also be talking about our current practices. We all have what
we consider to be good reasons for doing what we do. We hope that
the information in the workshop will help each of you think about the
approaches you are currently using, see them in the context of the
new information we now have from research, and make changes to
what you are currently doing. As the field changes and our
information improves, we often judge ourselves because we find that
some of the approaches we have taken, although motivated by good
intentions, were misinformed. Unfortunately, we cannot go back and
change what we have done. Forgiving ourselves and finding ways to
improve what we are doing with young people is the best we have.

Putting the knowledge and techniques we discuss into practice is
your responsibility. As we cover the material, consider how you will
or could use the information. Write down ideas and plans as we go
along so you don't lose them. Consider what will help you follow
through and what you need to implement your plans.
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PowerPoint Slide #7 Group Agreements

Group Agreements

> Have ground rules on prepared chart paper so you can add any
participant suggestions and then post the page in the room.

We feel it is important to establish ground rules that will support
everyone learning important information while still maintaining
some boundaries. These are some suggestions we are asking you to
commit to during the workshop:

* Listen and hear what is being said.

* Be open to other’s ideas and remember we all have a fraction
of the truth.

¢ Challenge old ideas and behaviors with kindness.

* It's OKto pass.

¢ Be willing to step outside of your comfort zone.

e Ask questions for clarification.

* Take care of your needs so that you can be present and
attentive,

Consider the impact of what you and others in the room are sharing
about personal experiences and how that information adds to the
training and moves the field forward. While we hope to create a safe
learning environment, this is not a completely confined environment
and we cannot control confidentiality. When sharing examples from
your personal work experience, please be mindfulto dosoina
respectful manner that maintains the privacy of the individuals
involved.

Can we all agree to these ground rules for the duration of the
training? Are there any additional guidelines you think should be
included? (List on chart paper & post} Are there any additional
questions or thoughts?

> Answer questions or provide clarity where needed. Renegotiate
agreements as needed.
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PowerPoint Slide #8 What is Social-Emotional Learning?

What is Social Emotional Learning?

> Video: “5 Keys to Social-Emotional Learning” Click the film strip to
start video. (6 minutes, 2 seconds)

Let’s start by taking a look at this brief video to learn more about
social-emotional competences.

> Following the video lead a short discussion based on the following
questions.

ASK: What stood out to you?

ASK: What were some things that surprised you or things that the
video affirmed for you?

The competencies that were the focus of this brief video are examples
of the information we will discuss in this workshop. Some of the
competencies the video mentioned actually encompass several
competencies into one donain or category. They also talked about a
tew of the cognitive competencies in the context of how the social-
emotional skills support them.

You might have noticed that the video featured a lot of younger
children with tewer adolescents. It does tend to be the case in many
areas of the country that younger children are exposed to social-
emotional learning opportunities and as children enter adolescence
and move into high school, there are fewer explicit activities focused
on building social-emotional skills.

Also natice that the video focuses on young people in a school; which
is often one of the ONLY places in a community where cognitive &
social-emotional skills are being taught in an intentional way. This is
one of the reasons why our training today encourages you to think
about how you can increase your intentionality in offering CSE
training in your program. We now recognize the importance of
having these opportunities available throughout the community so
young people can find and access these supports.
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We also know that adolescents both need and benetit from continued
skill building around the social-emotional skills and that the social-
emotional skills provide a foundation for later learning and more
complex tasks. Remember that adolescents are ‘developmentally
primed’ to expand these competencies and reapply them in more
comiplex ways in relationships, problem solving, and future planning
as their brains change.

PowerPoint Slide #9 Cognitive Competency and Social-Emotional
Competency

The cognitive competencies are related to what are commonly called
executive functions, functions that are processed in the cortex and
pre-trontal cortex, which are developing during adolescence and
emerging adulthood. As we will see, these competencies are
tfrequently the focus of much attention in our schools.

Social-emotional competence is related to what are commonly
referred to as “soft skills’ or characteristics related to understanding
and thinking about oneself. Social-emotional competence includes
things like self-awareness, self-concept, self-esteem and personal
agency, to nanie a few. Social-emotional competencies are also related
to perceiving and understanding emotions, both in oneself and in
others. Several of these conmpetencies were mentioned in the video.

Cognitive and Social-Emotional competencies begin developing in
infancy. The skills involved in cognitive selt-regulation (e.g., being
able to make choices about what you think about), planning (e.g.,
creating a vision of what you want and identifying a pathway to
attaining it), or behavioral self-regulation (e.g., being able to stay on
track in the face of distractions) are examples. Important social and
emotional foundational pieces are also put in place (e.g., ability to
regulate behavior, making connections with significant caregivers
and others, concepts of self-competence, personal agency, etc.).
These then provide a foundation upon which more complex skills are
built. Beginning in adolescence, these competencies are prioritized
tor turther development as the brain expands its ability to process in
more complex ways and adds new capacities to understand other
people and how the individual fits into the world. By the end of
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young adulthood in the mid-twenties, these competencies have
typically fully emerged. And we kinnow now that not all youth will
have fully developed their CSE skills. Some will need additional help
and opportunities.

o PowerPoint Slide #10 Cognitive and Social-Emotional
ognitive and >ocial-emotional
cmeeens e Competence

Studies affirm that cognitive and social-emotional competencies are
important factors that lay the foundation for forming an independent
identity, engaging in and maintaining relationships, and promoting
productive, responsible, and satisfying adulthoods. In other words -
THRIVING as adults.

You could say that CSEs are a road map to the skills that are critical
to healthy adult functioning. These are the capabilities that adults
need in order to organize their experiences and operate successtully
in the world. At this time, these are our best ideas about what specific
competencies young people need to develop to successfully transition
into productive adult living.

PowerPoint Slide #11 Importance of Social-Emotional
Competence

A growing body of research is showing the fundamental importance
of early social skills as a platform for many aspects of later
development. This slide shows further details about what a child
gains when they develop a strong emotional vocabulary (one aspect
of developing social-emotional competence). This “soft” social-

emotional skill creates ripples throughout the child’s development!
This is true for other social-emotional skills, as well.

ASK: What do you think are some of the long-term impacts of
having the skills and characteristics listed on this slide?

> Accept answers. Guide participants to include thoughts about how
these skills impact adolescence and transition into adulthood.
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ASK: What might be the long-term impact of not having some of
these skills and characteristics?

> Accept answers. Guide participants to include thoughts about how
these skills impact adolescence and a transition into adulthood.
Gently redirect incorrect or biased responses and ensure that
participants bring up ideas related to being able to engage in healthy
relationships, in general, and other ideas such as developing intimate
relationships, engaging in relationships with co-workers and
supervisors, being able to delay gratification, stay on track over long
periods, navigating living with roommates or in communities, etc.

PowerPoint Slide #12 Importance of Social-Emotional
Youth Development
+ Focus on the whoe person Competence

+ Fully funct
outcome

g adult as the P

5 o
+ Abalanced opmm
opm
" social/emotiona

A growing body of research is showing the fundamental importance
of early social skills as a platform for many aspects of later
development. This slide shows further details about what a child
gains when they develop a strong emotional vocabulary (one aspect
of developing social-emotional competence). This “soft” social-
emotional skill creates ripples throughout the child’s development!
This is true for other social-emotional skills, as well.

ASK: What do you think are some of the long-term impacts of
having the skills and characteristics listed on this slide?

> Accept answers. Guide participants to include thoughts about how
these skills impact adolescence and transition into adulthood.

ASK: What might be the long-term impact of not having some of
these skills and characteristics?

> Accept answers. Guide participants to include thoughts about how
these skills impact adolescence and a transition into adulthood.
Gently redirect incorrect or biased responses and ensure that
participants bring up ideas related to being able to engage in healthy
relationships, in general, and other ideas such as developing intimate
relationships, engaging in relationships with co-workers and
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supervisors, being able to delay gratification, stay on track over long
periods, navigating living with roommates or in commaunities, etc.

PowerPoint Slide #13 Competencies Work Together

Competencies Work Together

Today there seens to be a primary focus, especially in education
settings, on cognitive development as opposed to taking a more
balanced approach that includes a focus on competencies in both
coguitive and social-emotional development. We recognize that
coguitive development is crucial to a productive, responsible, and
satistying adulthood and we know that these cognitive competencies
are impacted by a young person’s social-emotional competence.

Consider what happens in schools where the focus is primarily on
building the cognitive competencies (cognitive flexibility, memory,
and cognitive self-regulation) while the emotional competencies (self-
concept, self-esteern and emotional self-regulation), which are key to
setting the stage for learning, are overlooked.

When a young person is having trouble waiting for their turn, or
sitting in their seat, or is teeling inadequate, their focus shifts away
from the lesson and makes it more difficult for them to pay attention
and master the cognitive skills that are being taught. Providing
opportunities to learn and build the social-emotional competencies
will actually make learning the academic subjects and the associated
coguitive skills easier.

> Click the slide forward to bring the rest of the slide up “In
Employment” will appear on the right of the slide.

Take for example, a young person’s experience entering the
workforce. Employers typically need new employees to have the
technical knowledge to carry out the job’s responsibilities. But
employers know that the ability to work with other people is possibly
more important than their technical knowledge. [t is easier to teach a
new employee technical skill than it is to teach them how to get along
with and work productively with others. Young people don’t need
one set of competencies; they need both.
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According to a June 2015 study from Child Trends (Lippman, Laura
H. et.al. 2015) social-emotional skills are essential for success in the
workforce and their lack can create challenges. The soft skills
specitically mentioned in this report include social skills (such as
respecting others, using context appropriate behavior, and resolving
contlict), communication skills {oral, written, non-verbal, and
listening skills), self-controf (such as delaying gratification,
controlling impulses, directing and focusing attention, managing
emotions and regulating behavior) and positive self-concept (such as
selt-confidence, selt-efficacy, self-awareness and positive beliefs, self-
esteern, and sense of well-being and pride). One might notice that
these competencies are also related to an employee being self-
motivated and able to work both individually and as part of a team.

PowerPoint Slide #14 Consider the Education System

Consider the Education

System

We live in a time when the importance of both cognitive and social-
emotional competence is being discussed in great depth as we
struggle to understand the importance of afterschool programs
(which have a greater emphasis on social-emotional development)
held in conjunction with in-school educational programs (which
most often center on cognitive competence).

[t has implications also for the way we focus our programs and
interventions. One of the inportant messages of this workshop is
that we are increasingly recognizing that young people can greatly
benefit when we offer opportunities to develop cognitive and social-
emotional skills OUTSIDE THE SCHOOL SETTING. We are
recognizing that all of our programs contain opportunities to support
this type of development. We are just beginning the work of
intentionally embedding these opportunities in the work we do in the
community. This important transition is key to the purpose of this
workshop.
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P R PowerPoint Slide #15 Factors That Can Shape CSE Development

CSE Development

So far, we have talked about what CSE competencies are, how they fit
together, and their importance. As we move along, we want to
include some important factors that we have, over the past 20+ years,
become increasingly aware of that intfluence CSE development.
Taking these factors into consideration can make a big difference in
how you approach teaching the CSE skills and your learning
outcomes with young people.

Research in the past fifteen years reveals that traumatic stress can
have serious physiological, psychological, and relational
consequences on overall development (DeBellis, Zisk, 2014; Ford,
Courtois, 2012; Perry, 2006; Perry, Szalavitz, 2007; Putnam, 2006; van
der Kolk, 2005). Recognizing, identifying, and addressing the impact
of traumatic stress on children, youth and families is essential for

recovery, future resiliency, and in designing strategies to teach CSE
skills.

Although many young people who experience trauma have
consistent, caring adults and other developmental supports in their
environments that reduce the impact of trauma, many do not. Young
people who have lived experience with trauma who have not had
positive experiences with adults may need special attention to design
approaches that take into consideration their special needs. It is
helptul to keep in mind trauma informed practices. These are
premised on the beliet that: a) behavior is brain-based and not
intentionally manipulative; b) building psychological safety is the first
step in relationship development; ¢) individuals should have
opportunities to learn and practice the skills necessary to manage
their emotions; d) people need to give voice to and process their
trauma narrative; and e) building resilience extends well beyond
clinical treatment to everyone in a child’s or youth's life engaging
with them in a trauma sensitive manner (Center for the Study of
Social Policy, n.d.).
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Pt Ty Car St PowerPoint Slide #16 Factors That Can Shape CSE Development

CSE Development

* Impact of trau

Another important factor to consider is the impact of racism, bias
and discrimination on people of color, especially children and youth
of color. Racism shapes their daily reality — not just through how they
are treated and perceived but also in the ways that systems and
society operate. Although many communities have worked toward
the elimination of more overt forms of racism, implicit bias is still
rampant (Holley, 2016). Implicit bias refers to the “attitudes or
stereotypes that affect our understanding, actions and decisions in an
unconscious manner,” (Staats, Capasoto, Wright & Contractor, 2015,
p- 62). And, unfortunately, the legacy of racism in this country
persists in how systems are structured and in many of the policies
that determine how families and youth are served by public systems
such as child weltare, juvenile justice, mental health, and housing.

The privileges one holds within identities such as race, gender, and
socio-economic status also have an important impact on the
practitioner-caregiver/child or youth relationship. Privileges are
unearned advantages accessible to one group of people simply
because of membership in that group, which can include gender,
race, socioeconomic status, and sexual orientation (Swigonski, 1996).

For members of groups that are marginalized, awareness of privilege
or lack of privilege is a mechanism of survival. This survival occurs
through learning how to navigate the dominant culture in order to
mitigate the impact of the prevailing systenis of that culture
(Swigonski, 1996).

Practitioners should be aware of the ways in which they might
perpetuate and reinforce privilege in their lives and practice because
of their membership in a privileged group or because they are a
‘helper’ rather than a person ‘in need’ of help. Acknowledgement of
the impact of race, class, and the realities of historical exclusion sets
the stage for authentic dialogue about the barriers children and youth
tace and enables the practitioner to collaborate to help youth
overcome these challenges (Holley, 2016).
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In thinking about cognitive and social emotional development, it is
important to understand the research on a concept called:
adultification.

ASK: Does anyone know that term?
> Accept answers

What it means is that youth of color are often perceived to be older
than their biological age, and adults often have expectations of them
that are inappropriate for their actual level of development. For
example, studies show that the adultification of black boys leads to
misperception of them being older, while white boys are often
infantilized well into their twenties and given the benefit of the doubt
when engaging in questionable behavior.

The report, Girlhood Interrupted: The Erasure of Black Girls’
Childhood, found that adults viewed black girls “as less innocent and
more adult-like than white girls of the same age, especially between
5-14 years old.” When compared with white girls, black girls were
perceived as:

o needing less nurturing, protection, support and comfort;

e being more independent; and

e knowing more about adult topics, including sex.

Discussion: Factors That Can PowerPoint Slide #17 Discussion: Factors That Can Shape CSE

Shape CSE Development

Development

> Depending on the size of the group and time available, there are
several options for conducting this discussion.

> Form 4 groups of 3-5 people each. If you have a large group you
can have multiple groups working on the same question. Number
each group 1-4 and ask each group to spend 5-8 minutes discussing
the impacts of the question assigned. Ask the group to designate a
note taker/reporter to record the group’s work. This approach takes
approximately 30 minutes.
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> Provide time cues when ¥ time remains and when 1 minute
remains.

> When time is complete, ask each group to report their ideas to the
large group. Record ideas on chart paper and lead a discussion of the
key points. Provide clarifying information as needed. Allow each
group 3-5 min to report.

OPTIONAL: Another option that takes less time is to lead a
discussion to help participants better understand how trauma, race
and racism, privilege (or lack of) and adultification impact a young
person’s development. Ask the participants to pair up with someone
close to them, show the questions on the slide one at a time, Allow
1-2 minutes for the pairs to discuss the question, then lead a
discussion asking all the groups to report out key points from their
discussions. Record the key points on chart paper. Repeat the
process until the 4 questions have been discussed. Provide clarifying
information as needed. Allow 3-5 minutes to discuss each question.
This approach takes 15-20 minutes.

> Key points to include in discussion:

e Are wary of helpers and systems because of past negative
experiences.

o Are unfairly judged and misunderstood by adults based on
their misinterpretation of behavior.

e Have not accessed important developmental resources and
opportunities.

o Are not provided access to important resources and
opportunities to develop skills.

e Are wary of helpers and systems because of past negative
experiences.

o Are unfairly judged and misunderstood by adults based on
biases and stereotypes.

o Need helpers who see, value and build on youth's own
strengths, interests and priorities.

o Adults/statf may be too punitive; relying too much on
punishments; need to consider more supportive responses to
typical child or adolescent behavior.
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e May need more opportunities to be a kid, play and have fun.

o Identify skills youth want to learn and tind ways to engage
and teach that are developmentally appropriate.

o Check your assumptions about youth’s maturity,
responsibility and culpability for decisions.

o Confer with youth and families about roles, experiences and
their own understanding of development.

o ~ PowerPoint Slide #18 ACTIVITY: Assessing Our Personal CSE
' (SE Covvsae}e'vte Competence

We want our workshop today to begin with a personal exploration of
our own CSE development. We have spent a little time so far
reviewing the basics of what CSEs are, how they impact development,
generally, and some of the important factors that influence their
development. We now want to begin exploring our own CSE
developmental trajectory. How did we develop our CSE skills and
conipetencies?

We want to start our exploration by focusing on YOUR CSE skills
and competence. All of us are somewhere in the process of
developing and mastering CSE competence. All of us have traveled
through a personal trajectory of experiences and opportunities that
have helped us develop CSE skills and the brain connections that
support them. We know that as we continue to travel, we will
continue to develop our skills and abilities.

ASK: Why might it be important to start by looking at our own
cognitive and social-emotional competence?

> Accept answers. Be sure participants understand that starting with
self is a powerful way to better understand how we develop and also
how other people develop. There is no more powerful understanding
of the importance of CSEs than becoming aware of how they form
and shape our lives and experiences.

One of the things we all have in common with the young people with
whom we work is that we are DEVELOPING HUMANS, and we are
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all works-in-progress. Development is a lifelong process where much
of the physical developnent happens before your mid-20s. But your
ability to change your brain, to continue connecting things in new
ways and to learn, continues throughout your life span. We have this
in common with the youth we serve.

All of us have areas of strength and areas that are still emerging or
developing. This is true of CSE competencies, as well as other things.
We get daily feedback on our strong areas through things that we
manage well or do successtully. We also get feedback on areas where
our development may not be as strong or as complete. It is through
the process of living every day that we become aware of ourselves,
grow and learn. This is something else we have in common with the
youth we serve. We learn by living and experiencing.

One of the tasks of a successful adult is being able to identity where
(s)he is in their development, what strengths exist, and what things
may need support or additional work so we can do better in the
tuture. There is an on-going developmental thrust that pushes us
toward a future of increased competence and ability. This starts early
and continues throughout our lives. We make necessary
developmental changes by looking at our daily experience to better
understand where we are. Based on what we discover, we then create
a plan for how to improve ourselves (I'll never do that again! How
did I get myself into that situation? What skill was missing? What
should I do next time?). This is the foundation of personal agency
(being responsible for one’s self). It also supports self-awareness (a
growing understanding of my own development), self-esteem (overall
good feeling about myself), self-compassion (being kind to myself
when faced with personal failings and suffering), self-concept (I have
a stable positive identity), and ultimately, self-efficacy (I am
competent and capable). We share these same developmental
opportunities and challenges with the young people we serve. When
we understand ourselves and how we develop, it helps us to better
understand youth’s experience.

Understanding how each of us personally developed can offer insight
into many things including: how we developed our competence and
skilltulness, what opportunities helped us, what held us back, who
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was involved, and at what ages it happened. Exploring our own
developmental trajectory can help us understand the process better
and help remind us to be humble and patient. It also reminds us of
the many opportunities that present themselves to help us on our
way.

We know that all people don’t develop exactly the same way. Let’s
also keep in mind that what we know about ourselves may not fit the
lived experiences of others. We just want to note this now. We will
be coming back to this idea again later in the workshop.

One final point, to be a competent coach that can help a young
person improve their CSE skills, do you have to have tully and evenly
developed CSE skills yourself? Of course not, and it’s good that you
don’t because that would mean that most of us would have much less
to offer. We are all works in progress, learning as we go. We can
teach many things we have not mastered. Sometimes others learn
from us because they can see what’s missing in us and the
consequence we are experiencing (e.g., I am always late because I
haven’t tully developed my ability to look ahead and plan; I have a
negative self-image so I don't take food breaks or rest when I need to
so I get sick easily or feel tired; I display my terper frequently
because [ haven’t learned how to regulate my emotions and
behavior.) We can offer better support if we can be an image of what
a CSE competency looks like in action. (e.g., What am I doing?
When do I do it? How does it help?) Young people are learning
constantly in experiences they are having throughout the day. Our
ability to model CSE competencies in action is a very powerful way to
teach them. It also offers a wealth of subtle information that youth
pick up on that helps them master and apply the skills.

PowerPoint Slide #19 Cognitive & Social-Emotional Competence
Self-Survey

> Refer participants to the Cognitive and Social-Emotional
Competence Self-Survey in the Participant Manual,

You can put your name and the date at the top of the forni. You
might put your name on your Participant Manualinstead. But you
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want to include the date on the form because this is going to give you
a snap shot of where you were in your development today. You may
want to redo the survey sometime in the future so you can track how
you change over time.

Notice that the COMPONENTS column {1* column on the left} on
the left has a listing of the cognitive and social-emotional
competencies. Executive Functioning (cognitive competencies) are at
the top of the list, followed by the social-emotional competencies. In
the DESCRIPTION column (4" from the left) is a working definition
tor each competency. The column on the far right has a scale. In this
next activity, you will have about 5 minutes to read the competencies
and rate yourself on HOW OFTEN THE STATEMENT
DESCRIBING THE COMPETENCY is true for you. Circle the dot
that best represents your response. We will be asking you to share
your work with at least one partner later in the activity. Please work
alone and record your answers in your workbook. Please begin.

> Allow 5 minutes to complete the activity. If it appears that many of
the group need additional time, allow an additional 2-3 minutes. Cue
the group when 2 % minutes have elapsed, and when 1 minute
remains.

PowerPoint Slide #20 Cognitive & Social-Emotional Competence
Self-Survey

Notice the SELF column (2™ from the left). Working alone, using the
2" column from the left, go down the competency list and place a
triangle beside the competencies that you marked as WELL
DEVELOPED or STRONG for yourself.

If you find that you have no or few competencies that are marked
WELL DEVELOPED or STRONG, you may be a person who rates
themselves consistently lower than others do. If this is the case, put
triangles in the SELF column it you have rated yourself with an
OCCASIONALLY. This process is not pertect; you are attempting to
score yourselt FAIRLY as to your strengths. You will have 2 minutes.
> Provide time cues after I minute and when 30 seconds remains.
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PowerPoint Slide #21 CSE Self-Survey Pair Share

CSE Self-Survey Pair Share

Spend 5 minutes minutes talking to your partner and answer
the:

Next, [ want you to pair up with a partner close to you. You will be
working with this person for several parts of the Self-Survey Activity.
Take 5 minutes to answer the following questions with your partner:
1) Did the results match what you expected?
2) What are your strong competencies?
3) What competencies were weaker?
4)  What were the people and opportunities in your life that
helped you develop your competence?
5) Do you notice that any of the competencies are causing you
challenges now?

> Provide time cues after 2 1/2 minutes and when 1 minute remains.

> Lead a short large group discussion using the following questions:
1) What did you discover? What insights did you have?
2) Do you notice any correspondence between competencies
that you use frequently and the competencies you think are
well developed?

> Add to the discussion the following points if they don't appear
naturally:
* Not all competencies are as well developed as others.
This is natural and normal.
* More frequently used competencies are more likely to
be better developed. More frequent use is associated
with stronger development. The more we use a
competency, the stronger the brain pathway, the more
frequently we choose it, and the stronger it gets.
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CSE Large Group Discussion PowerPoint Slide #22 & #23 CSE Large Group Discussion

We ore ALL works-in-progress. All of us are sill
loping SE

> Bring slide questions up, one at a time. Lead large group
discussions capturing the information on chart paper.

CSE Large Group Discusion 1} What people and opportunities helped you to develop?

et e 2} How did aspects of your identify -- race, ethnicity, gender
identity, sexual orientation, disability -- impact your
development?

3) Did power, privilege, or lack of opportunity impact your
development? How?

4) Did exposure to trauma impact your development?

5) Do you think your life would have been difterent if the adults
in your world had taken a more informed, intentional
approach to teaching you CSE competencies?

4) Did exposure to trauma impact your development?

> Add to the discussion if these points don't appear naturally:

*  Most people need a variety of people and opportunities to
support their development; having more opportunity and
more people is typically better.

*  Typical opportunities include: clubs, school, after school
programs, sports, arts, church, family, teachers, coaches,
neighbors, friends, intervention programs, etc. There are
MANY opportunities available.

* Lack of power and privilege due to institutional factors can
limit access to resources, opportunities, and people; feeling
that you are different, undeserving, or having trauma in your
history due to factors out of your control can often lead a
person to increase their feelings of safety by avoiding
relationships and opportunities they need to help them
develop.

*  Most of us would have benefitted if the adults in our lives had
taken a more informed, intentional approach. We know that
an intentional, planful approach can significantly improve
development of CSE competence, especially as part of a SAFE
plan.
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PowerPoint Slide #24 CSE Self-Survey

CSE Self-Survey

On your Self-Survey, take 2 minutes

* Place 2-3 circles in the 2 column (Self) for

et et’s go back to the Self-Survey. Notice the competencies that you
e el show as strong. Now look at the ones still in need of development. If
s you were to choose 2-3 competencies for turther work, which would
you choose. Place a circle in the SELF column for these
competencies.

Before you do this, think for a moment about which competencies
might be causing challenges to you in your lite today. Would
improving these competencies improve your daily experience and
success? What competencies are relevant to you today? What are the
ones that would make the most improvement for you?

Recognizing this in yourself not only helps you better understand
your own development, but it also gives you great insight into how
this same process can be used with young people in your care. The
same questions apply to them, and can help guide you when you
work with them.

> Allow 2 minutes to complete the activity. Provide time cues at one
minute and 30 seconds. Respond to questions, if needed to clarify the
task. Advance to the next slide to demonstrate what the chart should
look like following the activity.

PowerPoint Slide #25 Cognitive & Social-Emotional Competence
Self-Survey

> See previous slide for facilitation.

PowerPoint Slide #26 Cognitive & Social-Emotional Competence
Self-Survey

For the next part of the activity, we want you to think about the
s comipetencies that you teach well to the young people in your care.
We are asking you, “what competencies do you think you are
currently teaching?” You may find that some or most are included,
or you may find that you are INTENTIONALLY teaching very few.
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We are really wanting to know, “what competencies do you think you
are currently teaching INTENTIONALLY and WELL - in other
words, you are getting results by seeing changes in the youth in your
care based on your teaching.”

In the YOUTH column (3 column from the left), place triangles in
the boxes for the competencies that you think you teach well to
youth. You will have about 2 minutes.

> Provide time cue when 1 minute remains and when 30 seconds
remain,

PowerPoint Slide #27 CSE Self-Survey Pair Share

CSE Self-Survey Pair Share

Spend 5 minutes minutes talking to your
partner and answer these questions:

Uiy e seaneenmacs - With your partner, take 5 minutes to answer the following questions:
ol vl gegss 1) What did you notice about the competencies you teach well?
—— 2) Do you notice any correspondence between the conipetencies
that are well developed in you and the ones you teach well to
others?

> Provide time cues after 2 1/2 minutes and when 1-minute remains.

> Lead a short large group discussion having pairs report out what
they discovered when they answered the question. Be sure the group
discusses the following:

*  Some believe that people tend to focus on teaching
competencies that are strong in themselves; and may avoid or
deprioritize competencies that are weaker in themselves. This
infers that adults need to strengthen their own competencies
to better prepare themselves for work with youth.

*  We may teach competencies better that we better understand
— because they are better developed in ourselves.

*  We may not have the same value for competencies that are
not well developed in ourselves; because we are not as aware
of them and their benefits.
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PowerPoint Slide #28 Cognitive & Social-Emotional Competence
Self-Survey

As the final part of the Self-Survey Activity we want you to think

s about what competencies you might want to prioritize for further
development that will improve your work with youth. When you
think about what CSE competencies you currently include in your
work and the competencies that could improve your work, what
would you add? Remember to take into consideration the needs of
the youth you serve. What do they need from you? What are you
doing well? And what do you need to improve so they get the best
support you can provide? Place 2-3 circles in the YOUTH Column
(3" from the left) for competencies you would like to prioritize for
development. We will come back to these later. You will have 2
minutes.

> Provide time cues when one minute and 30 seconds remain.

R, PowerPoint Slide #29 Effective Social-Emotional Learning
‘ective Social-Emotional
Learning Programs Programs

Now that we have spent some time exploring our own cognitive and
social-emotional development, we would like to take a look at what
current research tells us about the approaches that work best. One of
the landmark studies was conducted by Joseph Durlak, a professor at
Loyola University in Chicago. He conducted a meta-analysis of 213
programs that oftered social-emotional learning in both in-school
and afterschool programs. He was attempting to identify the
characteristics of successful programs and the impact that these
programs had on developing youth.

He found that the successtul programs were not only able to increase
social-emotional competence (for instance, self-perceptions, social-
emotional skills); they also improved attitudes toward school,
reduced conduct problems and emotional distress (like symptoms of
anxiety and depression), and also improved academic performance
(cognitive competence). This was important information because it
clearly demonstrated how the CSE competencies are inter-related
with a host of other important outcomes.
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PowerPoint Slide #30 Durlalk’s Model

Durlak’s Model

=) - SEQUENTIAL

s Durlak’s research identified characteristics that help programs be

)‘Ti;:::ﬁf more successful in building social-emotional skills. The

s characteristics provide a useful framework for building and offering
social-emotional learning opportunities. While the initial research
was looking at school-aged afterschool programs, the framework is
being successfully used in early education and a wide variety of other

programs as well.

This training today encourages you to take what Durlak learned and
use it in your programs and practices, whether you are in an
employment, treatment, developmental support, resource or other
environment. Durlak provided some of the best research we have
about what works best.

What are the characteristics of a successful social-emotional learning
program? Durlak summarized his findings in the SAFE model:
Sequential, Active, Focused and Explicit.

PowerPoint Slide #31 Sequential and Active

Sequential and Active

Successtul social-emotional learning programs were sequential. They
had a carefully sequenced plan that was designed to develop social-
emotional skills. This was typically accomplished using a specific
curriculum or protocol that built competencies in a coordinated,
step-by-step approach, from simple to complex. Activities often build
upon previous activities resulting in strong competencies.

Successtul social-emotional programs were active. They offered
hands-on forms of learning using activities such as role plays, games,
puzzles, interactives, and real-life experiences that allow youth to
practice skills. In addition to practicing skills, young people were able
to give and receive feedback in the moment so they could make
improvements or try different approaches.
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PowerPoint Slide #32 Focused and Explicit

Focused and Explicit

Successtul social-emotional programs were focused. They set aside
sufficient time to focus exclusively on skill training on a specific
competency or small group of related competencies. Statf members
ensured that there was enough time to teach the lesson at a pace that
supported learning and provided opportunities to retlect on the
learning.

Finally, successful social-emotional programs were explicit in that
the skills being targeted by the activities in each program were clearly
explained to students so they knew what was expected of them. This
was best achieved through the use of written materials, either
purchased pre-packaged materials or manuals with lessons that were
created by the organization. Whether organizations used purchased
curricula or created their own manuals, they ensured that staff
menbers received training about the cognitive and social-emotional
competencies and how to facilitate the activities to build them
(Durlak, 2010, pp. 295-296).

ASK: What are some examples of Durlak’s model in your
program, setting or that might be used in a home?

> Accept answers.

Responses might include Skill Streaming, Campfire Girls and Boys
Curriculum, Boy Scout Badges, Teen Qutreach Program, etc. Day-
to-day activities including reading stories that show specific social-
emotional skills in action and talking to the child about what it would
be like for them to use that skill, practicing mindfulness skills with
youth to support their emotional and behavioral self-regulation,
playing games, or talking about social-emotional skills seen in
movies,

To sumrmnarize the model, you plan to provide active (experiential)
opportunities (role plays, behavioral rehearsal, etc.), coupled with
practice and feedback, in sufficient amounts, until mastery is
achieved and demonstrated (Durlak, 2010, p.296).
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PowerPoint Slide #33 Using the SAFE Model

Using the SAFE Model

rtunities for t

When you start to use the SAFE model in your organization,
program, school or even home setting, you begin by looking at the
coguitive and social-emotional competencies that are most helpful for
young people to learn. Then spend some time thinking through
where opportunities exist for teaching these competencies, and
tinally, intentionally designing additional opportunities to address
competencies that are either absent or under-emphasized.

This means that you have broken the more complex learning into
stages that take into account the developmental level of the child or
adolescent, the order in which you would present the material so that
subsequent lessons build from previous lessons, and a plan for how
you intend to link the information and experiences together. This
thoughtful planning lets young people know what they are learning
(learning objectives), how the activities help them, and what is
expected from them. The SAFE model offers young people a chance
to try out the competencies, receive feedback and then improve
performarnce.

Programs should inform caregivers about specific competency sets
and offer suggestions about what they can do to support skills
development. This might mean otfering books which emphasize
certain skills in action, or providing activities that can be used at
home. It is also helpful to model to caregivers how to use this
approach to building competencies with their youth. It will both help
them learn the skills and reduce the frustration a caregiver may
experience when the youth is unable to tollow a request or complete a
more complex task.

o PowerPoint Slide #34 Remember to Evaluate and Improve
ot and et our e The final step in the process of offering strong cognitive and social-
L _  emotional competency building is for you to monitor how well the
mmmmmesm activities are delivered by your team, how they are experienced by
your youth, and the impact the activities have on their skills. Notice
which activities work well and which activities fail to capture your
young people’s attention.
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Use the data you collect about the etfectiveness of your activities to
make improvements the next time you run the activities or series of
activities. The changes you make may be relatively small adjustments,
but they may have a big impact on how well your team can
strengthen a competency or group of inter-related competencies.

PowerPoint Slide #35 Brain Development is Supported by
Building Competencies

Brain Development is Supported
by Building Competencies

Using them creates & strengthens brain pathways

Repettion and chaining strengthens connections
between competencies and skills

T T T Remember what we have learned about brain development. Every
e time you encourage a youth to engage in an activity that uses a
competerncy, you are encouraging brain connections to develop or
strengthen. Repetition and chaining {or sequencing) of learning is
helptul since it strengthens existing connections and creates new
connections between competencies.

Every time you have a conversation with a youth where you point out
a competency or have them use it to solve a problem, (like asking
them to think into the future, create a plan, imagine alternative
approaches and solutions, etc.) you are creating an opportunity to
strengthen development.

PowerPoint Slide #36 Adolescent Development and the
sy COMpetencies

Child & Adolescent Development

The adolescent brain is primed for cognitive and social-emotional
development. This means it is developmentally ready which makes it
easier for this development to move forward. It is critical to
understand that “primed’ is about being ‘ready to receive.” Brain
research clearly informs us that development happens through
stimulation and experience that comes from the surrounding
environment. Although the brain is ready to receive, it is up to us to
provide environments rich in experiences that promote the
development of these competencies.

As Durlak’s study pointed out, there are specific kinds of things we
can do that work better, For exaniple, we can give a person a
‘worksheet’ about how to develop a skill, or we can lecture them, but
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a richer and more powerful way to develop a skill would be to create
an experience that teaches the skill then puts it into action. Other
ways to create powerful experiences include involving young people
in making decisions about programing and about their lives,
involving young people in their case planning, and engaging youth in
developing and offering experiences to their peers.

Throughout adolescence the brain’s ability to process cognitive and
social-emotional experience is expanding rapidly. Not only is there
more information available, but the ability to process the information
in more complex ways is also emerging. The ability to understand
others as ditferent from oneself and socially interact with them in
more complex ways is also advancing.

Although adolescence begins with limited cognitive and social-
emotional abilities, by the end of adolescence most young people will
have vastly improved abilities and competence.

PowerPoint Slide #37 WORKSHEET: Increasing the
Competencies I Teach

For this next activity, we want to focus on creating an intentional
s plan for expanding the range of cognitive and social-emotional skills
you teach. Earlier in the workshop when you were completing the
Self-Survey you identified 2-3 competencies that you wanted to
prioritize for turther development. You marked these on your Selt-
Survey in the YOUTH column (3" column) as circles. These are
competencies that you believe are important for youth in your
program, they are competencies that you think can be taught as part
of the experiences that youth get in your program either through
activities you current provide or activities you can create. Choose the
one you think is the most important to develop and let’s use that one
to create a plan.

We want to start with you working alone to create the plan. When
you get it developed we will be asking you to share your ideas with a
small group to get input and feedback. You will have 15 minutes to
outline your plan on the worksheet in your Participant Manual.
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> Provide time cues when ¥ the time remains, when 5 minutes
remains, and when 1 minuate remains.

PowerPoint Slide #38 Working in Small Groups

Working in Small Groups

> Form small groups of 3-5 people. Display slide to help keep groups
tocused on the task. Each person in the group will present their plan
to the group. The group will use the questions on the slide to guide
analysis and discussion of the plan. Each person will have
approximately 5 minutes for their plan review. Allow the group 20
minutes to complete their work. Allow extra time if many of the
groups have not completed reviewing the individual plans in their
group. Provide time cues when ¥ the time remains and when 5
minutes remains.

Share your plan with the other group members:

a. Does focusing on this competency make sense for the youth &
tamilies in this program?

b. Does the plan seem workable? How can it be improved?

¢. Does the plan take into consideration SAFE? Can it be
strengthened? How?

PowerPoint Slide #39 Large Group Discussion

Large Group Discussion

1) How did the process work for you?

e s Wihen time Is up for the small group activity; display slide and use
e the questions below to facilitate a large group discussion. You will

s have approximately 15 minutes.

ASK:

1) How did the process work for you?

2) Report out several worksheets and discuss implications.
Is the plan specific enough to execute?
Are the SAFE components present?

> This activity is designed to help people learn the process of
developing a specific plan based on the SAFE concepts. Not all of the
plans created will be good examples of the process and the results you
are hoping for. As you review the plans you have time to discuss, be
kind, these are new ideas for many. Be sure to point out the strengths

Page 40 Capyright € 2019 The Center for the Study of Social Policy, Washington, T0.C. All rights reserved.



Building Cognitive & Social-Emotional Competence Center for the Study of Social Policy

of the plan and make suggestions for additional things that might be
done to strengthen the plan. The concept of developing an
intentional plan will be new to some of the participants. Remind
participants that this kind of planning is a skill that will get easier
over time. Engaging in the planning process has great benefit in
helping you better understand HOW to improve your interventions.
The goal is moving in the right direction to improve your efforts, not
achieving a perfect plan. That's why you evaluate when you
implement and then change your plan as you learn.

PowerPoint Slide #40 Intervention Tips

We want to end this section of the workshop by looking at some of
the strategies we know help to improve outcomes. We have talked
about many of these earlier in the workshop. We just want to remind
you, that as you develop and implement your plans, these are
important things to consider and include. These ideas will also come
in handy in the next part of the workshop when we dive inte looking

at our programs.

> Present the ideas in each tip. The slides will add a tip each time you
advance the slide control. Most of these ideas have been discussed
previously. This is a short review of the key ideas, so keep it brief.
There are two slides of Intervention tips to present. Be sure to
reference page 7 in the Participant Manual where a list of tips is
included.

> OPTIONAL STRATEGY - another way to close this section is by
forming small groups and having the group generate a quick list of
INTERVENTION TIPS —what are ideas we have that will help youth
learn CSE competencies. Allow 5-10 minutes to generate the lists and
assign a reporter for the group. Allow 15-20 minutes to report out.
Use slides #36 and 37 to fill in any gaps.
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PowerPoint Slide #41 Intervention Tips

> See facilitation instructions on previous siide.

PowerPoint Slide #42 WORKSHEET: Increasing My own CSE
Competence

> It you choose not to use this activity, use the hide-the-slide control
to eliminate it in the presentation.

OPTIONAL ACTIVITY

> This activity can be included as part of the workshop or can be
assigned as an outside activity. If you include it in the workshop, be
sure to allow an additional 20-30 minutes. Due to the personal
nature of the activity, you may or may not want to ask the
participants to share their plan with others.

This activity can be a powerful way to reinforce that:

- We are all developing humans and are constantly improving
our competence.

- Having an intentional plan for self-development is a helpful
way to improve our personal results (this is the same idea that
you are promoting in the workshop as important for young
people).

- When you apply techniques that you use with young people to
yourself, you gain valuable information on how the process
FEELS, what happens, how it WORKS, what obstacles exist,
ete.

- It is often easier to help others change, than to make the
changes in ourselves. It is humbling to experience how
ditficult it really is. It also makes it easier to forgive lapses,
back sliding, and gaps...both in ourselves and others.

- We are often better teachers of skills that are strong in
ourselves.

Earlier in the workshop when we were completing the Self-Survey,
you marked several competencies in the SELF column (2™ from the

Page 42 Capyright € 2019 The Center for the Study of Social Policy, Washington, T0.C. All rights reserved.



Building Cognitive & Social-Emotional Competence Center for the Study of Social Policy

left) with a circle. These were competencies you identified as ones
you would like to prioritize for additional development. Choose one
of the competencies you identified and, using the WORKSHEET in
the Participant Manual, develop a plan for how you want to approach
strengthening the competency in yourself. You will have 10 minutes
to complete your plan.

> Provide time cues when ¥ the time remains, when 5 minutes
remains, and when 1 minute remains. At the end of the time, use the
facilitation questions below to guide a 10 minute conversation on
how the experience went:

How did the process work tor you?

What did you learn through the process?

Were you able to come up with a workable plan?

Are you willing to make a commitment to following through
with your plan? What will be your next step?

O N

PowerPoint Slide #43 Exploring Cognitive and Social-Emotional
Competencies in Our Programs

In the previous sections of the workshop we looked at how the CSE
competencies are present in our personal lives and in our work with
young people and families. We have explored how well we are
embedding the competencies in our work and developed plans for
how we can expand their use in our personal practices.

In the next section of the workshop we want to expand focus to our
programs. We want to explore how CSE competencies are currently
being used in our programs and what opportunities exist to expand
their use. We will be looking at which competencies are important
tor the services we provide, how we teach them, how well we are
including Durlak’s SAFE model, what actions we need to take, and
what resources we might need to expand the opportunities we
provide to help young people develop increased CSE competence and
skills.
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This workshop is designed for use with a wide range of professionals
and programs. We recognize that the types of services offered may
vary widely. You may be offering education services, or wellness
programs; you may be addressing homelessness, drug addiction, or
increasing access to employnient; you may be from a counseling and
recovery program; you could be with an afterschool program or a
community-based street outreach program; you may work ina
juvenile justice program, child welfare, or be a toster care provider;
you may offer legal services or act as an arm of the court. Although
these programs vary in terms of the types of services they offer, one
thing we believe is that all of these programs offer opportunities to
support the development of CSE skills.

Developing CSE competencies may not be the primary thrust of your
program. In most cases, this will be true. Your program may be
responsible for helping youth find resources, or for providing a safe
environment to grow in, or helping youth learn job readiness skills,
or providing supervision and guidance, or classes to help attain a
GED. There are a wide variety of important services and
opportunities we make available in our communities. But keep in
mind that as we provide our services we also have the opportunity to
support the young person’s overall development. We know from
recent advarces in our understanding of the brain and how young
people develop, that most of the youth in our care are primed for
expanding their cognitive and social-emotional competence. And
that these competencies are key to the skills and abilities that young
people will need to experience success and well-being as adults.

We also kinow that many of the young people who use our services
conte with lived-experiences of trauma, abuse and neglect; and have
lived in situations where they have been impacted by lack of privilege,
isolation, lack of access to developmental supports, and poverty.
While some of these youth have protective and promotive factors
which help them mitigate the challenges in their lives many of these
youth, due to their life circumstances are in even greater need for
developmental support. This means that, for them, it is evenn more
critical for us to ofter CSE developmental support that gives them

Page 44 Capyright € 2019 The Center for the Study of Social Policy, Washington, T0.C. All rights reserved.



Building Cognitive & Social-Emotional Competence Center for the Study of Social Policy

opportunities that may have been previously lacking or hard to
access.

We are increasingly aware that to truly help young people we need to
offer not only specific services (such as counseling, resource referral,
education, etc.), but also opportunities that help them grow and
develop while they receive the services. At this juncture in our
understanding of what is most usetul in helping a young person
address their immediate concerns while growing their competence to
address future challenges, we have not found anything more useful or
powerful than helping them improve their cognitive and social-
emotional skills. These competencies provide a road map of
important skills and abilities that lay the foundation for healthy adult
living. They provide us a way to think about how our work
intertaces with their development and guides us in making
intentional plans to improve our efforts to be developmentally
supportive,

For some practitioners and programs, this is not new information.
They recognize that long term gains are founded in changes in a
person’s abilities, through changes in their developmental
attainment. They recognize that development is the key. For others
it challenges ideas about what the purpose of their work really is. In
the recent past we have believed that simply oftering our services to
address specific challenges was enough. Unfortunately, research on
program outcomes doesn’t support the idea that this works well. We
are now recognizing that it isn’t just about delivering a specific
service. It is also about HOW we go about OFFERING the service.
We have learned that engagement with programs can increase when
developmental needs are addressed. We know that adolescents are
developmentally ‘primed’ for cognitive and social-emotional
development. During this period of development adolescents are
attracted to and seek out opportunities to turther develop in these
areas. Programs that offer these opportunities are more likely to
attract and engage these youth.
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Note to Instructors:

> At this point in the workshop you are moving into analyzing
programs and how the CSE competencies are being used and
supported. For many staff, you are asking them to do something they
have never done before. If this describes your group, we recommend
you sequence through the next activities as we have laid them out.

The next section will help participants learn and practice the basics of
designing programs that intentionally include focus on CSE
competencies. We think it is a good way to learn the process and
practice CSE activity planning before undertaking a deeper dive into
exploring multiple program components (which can be challenging
and confusing).

If; however, you have a group that is experienced in analyzing
program components to understand how CSE competencies are
being included, your staff may not need this learning and practice.
You can skip forward to the next section of the workshop beginning
at slide #57. That section takes a deep dive into analyzing programs
to explore how CSE competencies are being taught simultaneously
while other services are delivered, how well Durlak’'s SAFE elements
are included, where opportunities exist for additional competencies
to be taught, and what resources might be needed to achieve better
alignment of CSE competencies with other service outputs.

fom smallrous PowerPoint Slide #44 Form Small Groups
In this part of the workshop we will look at how our programs are
tocused and how we can better include CSE competencies as we
deliver the services we normally provide. This process will teach you
the basics of how to tigure out what CSE competencies and skills can
be included and how to maximize their impact by using Durlak’s
SAFE elements to evaluate how well you are including them.

> Form small groups for each program area you want to explore (for
example: counseling, residential or probation services, foster
parenting, transitional living, after school, job readiness, high school
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degree/GED completion, etc.). You want 3-5 people in each group.
If you have a very large group, you may want to assign multiple
groups the same program area to explore.

If you are offering this workshop to a group from multiple
organizations, you may want to assign scenarios to the various
groups. This will give each group one type of program to consider as
we work through and learn the analysis process. Sample scenarios
are provided in this Trainer Guide. You may want to create
additional scenarios to fit the people who are attending your training.

If this workshop is being offered for staff of one organization, the
groups can be staff from specific service areas. If you have more than
5 people from a specific service area you may want to form two
smaller groups that are working on the same set of services.

Each group will need a printed copy of the large format version of the
Cognitive & Social Emotional Competencies Worksheet: For
Programs (pg #8 in the PM) to record their work. Another option is
to have each group create the 6-column form on sheets of chart paper
(or you can prepare these for each group before the workshop
begins).

We recommend using the 11x17 formatted Worksheet printed on
11x17 paper because it is an easy way to provide multiple copies of
the form and provides plenty of room to record the group’s work.
Many printers can handle 11x17 paper. Most print shops offer copies
in this format. Groups may need more than one sheet of paper to
tully document their work. The same form is included in the
Participant Manual but it is really too small to accommodate the
group’s output in a readable manner. The large format file is available
in PDF format with the other workshop materials.

Each group will need these forms: Cognitive & Social-Emotional
Competencies List: For Programs and Cognitive & Social-Emotional
Competencies Worksheet: For Programs. The Competencies List is
in the Participant Manual on page #7. We have provided the
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Worksheet in a large form to give you plenty of room to record your
resporLses.

PowerPoint Slide #45 Cognitive & Social-Emotional
Competencies List: For Programs & Services

This form is in the Participant Manual (pg #7). It provides a full
listing of the CSE competencies and a brief description of each. You
can use it as a handy reference.

PowerPoint Slide #46 Cognitive & Social-Emotional
Competencies List: For Programs & Services

= At the bottom of the form you will find Durlak’s SAFE elements with
some questions you can use to assess whether or not this element is
present in your work in the way that Durlak recommended. These
are provided as a GUIDE ONLY. Everyone in the group should have
a copy of this form handy.

PowerPoint Slide #47 Cognitive & Social-Emotional
Competencies Worksheet: For Programs & Services

We have provided multiple copies of this form in large format to give

s you plenty of space to record your work as we move through the
activities. This is where your plan will emerge and be recorded. It
will help to keep your writing neat and fairly small. You will be
working across the page. It helps if the work lines up so it is easy for
your work group to follow.

PowerPoint Slide #48 SAMPLE FORM: Residential & foster group
homes

Since this is a process that is a bit complicated, and pictures can do
better than words, here is a sample completed form. Your form will

Page 48 Capyright € 2019 The Center for the Study of Social Policy, Washington, T0.C. All rights reserved.



Building Cognitive & Social-Emotional Competence Center for the Study of Social Policy

look a lot like this one. This one fits the scenario relating to the
residential group homes or possibly the foster group home situation.

The progran goal chosen for analysis is “attend school and
graduate”, a common goal for many programs and care providers.
Notice in the 2™ column (CSE Competencies currently being
included per goal) that there are three CSE competencies listed.
These are competencies that most of you will agree are strongly
embedded in attaining the stated goal (completion of high school).
Each competency has been listed in its own box to allow us to
separately analyze each.

Notice in the 3" column (Additional CSE competencies that fit well
with the program goal) that these competences are listed on lines
below the previous conipetencies (four have been added). Again, this
allows us to later analyze each competency across the chart without
running into other competencies.

> Present the information on the next slide with this slide. Itisa
continuation of the work which helps the group understand how to
fill out the form.

PowerPoint Slide #49 SAMPLE FORM: Residential & foster group
homes

> Present this slide with the previous one.

PowerPoint Slide #50 Cognitive & Social-Emotional
Competencies Worksheet: For Programs & Services

We want to start with PROGRAM GOALS. These are the things that

s 3 young person will have accomplished or received when they have
successfully completed your program. Put one goal in the box under
the PROGRAM GOALS column {first column on the left). For this
activity, we only want you to list one program goal (this is a simpler
way to learn the process). You have 10 minutes to do this.
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> Provide time cues when ¥ the time remains. Check in with the
groups to see how they are progressing. If they need additional time,
allow an additional 5-10 minutes. Monitor the groups and provide
assistance if they need help in deciding what to include on their lists.
If many groups are struggling, stop the activity and hold a large
group discussion to help better define the task. You are attempting to
list the important things that a person receiving services will have
accomplished (attain a GED, attend school regularly, reduce
incidents with faw enforcement, reduce emotional distress, etc). For
this activity, we only need one goal listed.

> At the end of the time, lead a large group discussion focused on the
tfollowing question:
1. Were you able to identify a specific program goal?

At this point, you should have one key goal that your program or
program area is focused on providing, in the top box in the left most
column.

> Some participants may have trouble choosing a program goal.
These are usually the stated reason a person comes to you for service.
They care often included in program descriptions, organizational
documents, plans of service, mission statements, etc. They are often
worded very generally.

PowerPoint Slide #51 Cognitive & Social-Emotional
Competencies Worksheet: For Programs & Services

Next we want to identify the CSE competencies that you are

s CURRENTLY teaching as part of your program goal. In some cases
you niay not be able to identify ANY. In most cases you will tind that
there are CSE competencies that you are already including because
they are inherent in the goal you are pursuing (in the sample form we
listed cognitive, emotional, and behavioral self-regulation - 3 major
competencies that most people would see as integrated into
completing school). For the goal you have listed, we want you to list
in the 2™ column the CSE competencies you are teaching with that
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goal {or that naturally occur when pursuing that program goal). You
will have 10 minutes.

> Allow 10 minutes and provide additional time if many groups have
not completed their work. Provide time cues when 14 the time
remains, when 5 minuates remains, and when I minate remains.
Float between groups to be sure each understands the task. If many
groups are having problems, stop the activity and clarify the
instructions and how to apply them. Some groups may want to list
too many competencies. Not all have to be included — only the ones
you are ACTUALLY prioritizing. If your groups are using assigned
scenarios, they should identify competencies that would naturally co-
occur with a program goal you would expect in that situation.

> When time has ended, hold a brief large group discussion focused
on the following questions:
1. What did you discover?
2. Are there many or few CSE competencies that you are
currently prioritizing and including in your work?

> Remember that you may be able to make a case for including ALL
the competencies. It's important to challenge the idea that ALL these
competencies are being taught. Durlak tells us to be FOCUSED on a
small number so we can give them adequate attention. A good
question to ask is, “Are we making good choices about which CSE
competencies we are prioritizing?” Groups should be able to think of
a specitfic activity or way that the competency is being taught.

> Add the following content if it doesn’t naturally occur in the
debrief:

There are many CSE competencies involved in most goals. We may
prioritize some but we don't really prioritize all of them; when we
tocus on one set of competencies, we tend to deprioritize others.

Youth need different things depending on what competencies are
strong and which are still in the early stages of development (i.e., not
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chosen consistently or not applied successfully). There is a need to
individualize our approaches to meet individual needs.

PowerPoint Slide #52 Cognitive & Social-Emotional
—— Competencies Worksheet: For Programs & Services

Next, we want to look at the CSE competencies you think would be
beneficial to ADD. Look at the competencies you have already listed
in the 2" column. Are there other competencies that make sense to
also include? You will have 10 minutes to list these. It is best to add
these competencies in the column so they are in boxes below the
competencies you have listed in the 2" column (like the SAMPLE
document). This will make it easier as you work across the page.

Remember as you are identitying additional competencies to include
that you can only add a small number. Spend some time thinking
about which competencies are the MOST IMPORTANT to
prioritize...and then list these.

> Provide time cues when ¥ the time remains, and when 1 minute
remains. Facilitate a brief large group discussion focused on the
questions below:

1. Were you able to identify additional competencies?

2. What challenges presented themselves?

> Add the following content if it doesn’t naturally occur in the
debriet:

You may find that the competencies you have listed in the 2™ column
are quite extensive so adding an additional competency in the 3™
column will create too many competencies to focus on eftectively.
You might list multiple competencies in the 3™ column and then
make a decision as to which is/are the most important and relevant
competency(ies) to prioritize.

The relevance of this part of the activity is to point out how many
competerncies are involved in the goals we promote with young
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people. There is actually a very rich opportunity to reinforce
competencies. Another important point is that we are focusing on
development of many competencies. We need to also ask the
question, “How well are we actually focusing on ANY one
competerncy?”

At this point in the workshop, we should have a detailed list of the
CSE competencies we are currently including when we pursue one of
our program goals and some good ideas about additional
competencies we may want to add at some point.

PowerPoint Slide #53 Cognitive & Social-Emotional
Competencies Worksheet: For Programs & Services

The next part of the workshop will be focusing on the columns
highlighted in yellow on the slide. At this point we have chosen one
of your program goals. We have identified the CSE competencies
you believe you are including with that goal and made an additional
list of competencies you might also prioritize in the future. We now
want to apply Durlak’s SAFE nodel to all these competencies to see
HOW WELL WE ARE ACTUALLY TEACHING THE
COMPETENCIES.

To do this, use the questions at the bottom of the Cognitive & Social-
Emotional Competencies List: For Programs. For each of the
competencies you think you are teaching, ask yourself the questions
and see how Durlak might have rated you. Write SAFE vertically in
each box in the 4 column where you have a competency listed in
either the 2 or 3 column. If you find you have a strong case for
SEQUENTIAL, place an ‘OK or check” in the 4" column by the S; if
you tind you have a strong case for ACTIVE, place an “OK or check”
in the 4" column after the A. Continue the process as you move
down the page, completing this analysis for each competency listed.
[f you don'’t have a strong case for how the competency is being
taught, don’t write anything after the letter. This lets you know you
have a Durlak characteristic that needs further attention and a
recommendation as to how to better include it.
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As you are doing this, you should also list in the 5" column specific
activities you are engaging in to accomplish the SAFE elements {(what
isfare the activity(ies) you are using to teach this competency?). If
you tind gaps in the SAFE elements, make a recommendation for
what needs to be done to address the missing part in the 6 (last)
column. When you complete the analysis, you will have a specific
plan that will provide guidance for how you can improve your CSE
efforts relating to the specific program goal you chose.

Remember when using Durlak’s framework that it provides a GUIDE
to improving outcomes. You may have to shift your perspective a
little to see how the questions fit your implementation.

> Allow enough time for the groups to complete reviewing all the
competencies, applying the SAFE model, identifying specific
activities and making recommendations. The time will vary
depending on the sophistication and skillfulness of the group
members and the number of competencies they need to review. A
minimum time is 20 - 30 minutes. The groups may need more time.
Check in with the groups to be sure they understand the instructions
and how to complete the activity. Provide assistance as needed. If
many of the groups need help, stop the activity and hold a large
group discussion to clarify the instructions.

What have wa fearmed? PowerPoint Slide #54 What Have We Learned?

> As the groups work their way through their charts, you can expect
that there will be some deep conversations. You are hoping that
through this process, each group will share ideas and information.
They will discuss how to apply the SAFE model and they will come to
terms with how well or how poorly they are ACTUALLY including
the competencies in their work. This will be challenging for some.
This is not a perfect process but it will provide us with key ideas
about what we need to do next to improve our services.
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> You may or may not want to have groups report out their work.
There is an advantage to the groups’ sharing their work. Since this is
a learning activity aimed at teaching staff the process of analyzing
CSE inclusion in the program and applying Durlak’s model to
explore effectiveness, it may be more important to use the time
discussing what they learned from the process.

> Facilitation can include discussion of some or all of the following
questions:

1. What did you discover as you went through the process?

2. Are you including too many competencies and none of them
well? Are you teaching too few?

3. Are the experiences well matched to the developmental needs

of the youth?

4. Are you not explicitly including the competencies in the
experience?

5. What results are you getting? How are you evaluating
results?

In this activity we have taken a deep dive into how our programs are
including CSE competencies in our program goals. We have looked
at the competencies currently in use and competencies we might add.
We have applied Durlak’s SAFE model to inform us on HOW WELL
we are including the competencies and listed recommmendations for
what we can do to improve our teaching approaches. That’s a huge
accomplishment.

The goal of this section of the workshop is to help you look at the
over-arching goals that you pursue daily in your program to explore
how you are currently integrating CSE skills and competencies in
your program. Using this process will help you to see the
opportunities you have and design specific things you can do to
improve your outcomes by aligning your eftorts with Durlak’s
research.

We are hoping that by using this process you have increased your
awareness of what you are currently achieving and identified the next
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steps in making improvements. Remember that the work you are
doing to better connect a youth’s developmental needs to your
services is for many programs new work. The implications for how
this can revolutionize your approach and improve your outcones are
significant and research supported. We also know that change is
typically gradual and takes time.

So where do we go next? Most programs will need to take the data
assenibled in the workshop and move toward implementing some
changes. We have helped you identify where you are in the process
and helped you create recommendations tor where to go next. Most
programs will take this planning to the next level by prioritizing the
work (what to do first, second, third...), turther claritying the
changes needed, and then setting up staff assignments and timelines
to get the work accomplished. These are things that are outside the
scope of this workshop. Our part is helping you better understand
the WHAT, WHY, and HOW,

PowerPoint Slide #55 Barriers to CSE Implementation

Barriers to CSE Implementation

What are the challenges
you think will come up
that need to be

As we move into the closing section of today’s workshop, we want to
take time to talk about some of the barriers you have identitied.
What are some of the challenges you think will come up that need to
be addressed to successtully improve how you are including CSE
conipetericies in your program or services?

CSE competencies
in your program?

> Lead a discussion based on participant ideas. Record key ideas on
chart paper. Encourage participants to also think about available
options for addressing challenges. Remember, everything that we do
in our programs NOW started small somewhere. All our ideas were
once the beginning of a new approach that caused us to rethink how
we were working. Change is challenging, and rethinking not only
what services we provide but also considering what we need to do to
change HOW we deliver our services is a lot to consider. It’s a
gradual process of change. The workshop today will have provided
you with many ideas about what to do and HOW to do it.
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[f you are not already having conversations with young people about
the CSE competencies, one of the most important things you can do
is to begin having these conversations with the youth in your
program. Introduce the CSE Self Survey and have youth complete it;
or even better, introduce them to the Youth Thrive Survey so you can
collect change data over time. Use the opportunity as a tinie to talk to
the youth about how CSE competencies fit into daily experience, that
during adolescence this is an important set of skills that young people
are learning, having opportunities to talk about the competencies
and practice them helps to improve them, and that this is the best
road map we have for the skills that a thriving, successful adult uses.

Review the competencies YOURSELF. To be more intentional in
supporting competency development, you want to be aware of the
competencies and how they are involved in the service or program
goals you and the young person are pursuing. One way you can help
youth develop their skills is by pointing out to him/her when they are
using the skill (“I noticed you practicing your emotional selt-
regulation. When you got frustrated, you took a short break to
regroup and calm down.” and perhaps asking, “How well is that
working for you?”; “How does that skill help you?” “In what ways do
you notice the lack of the skill holding you back?” “What might you
do to improve the skill?”) By using this approach, you are helping the
young person improve their self-awareness, providing them with
teedback about what they are accomplishing, and providing terms to
help them describe and label their experience. For this to happen you
MUST be aware of the competencies and be actively looking for
opportunities to reinforce them.

Remember to continuously ask yourself if there are things YOU
might be doing, or things embedded in your program environment,
that are creating barriers. When we are not monitoring our personal
implicit bias; when we are not engaging in authentic, responsive
conversations with young people; when we are unaware of power
differences; when we fail to look beyond behavior to understand the
teelings and experiences that drive it; when we lack sensitivity to how
race or racism might be influencing our behavior...we can literally
become the problem. Self-awareness, humility, and a willingness to
engage authentically can go a long way here.
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> Many of the ideas on the following slide will come out in the
discussion. Use the slide as a summary and a way to fill gaps in the
group discussion.

PowerPoint Slide #56 Barriers to CSE Implementation

Barriers to CSE Implementation

Here are some ideas about barriers we want to include in the

conversation.
| —
> Present the ideas on the slide that have not already been discussed.
The slide will add ideas with each click of the slide controls.
s PowerPoint Slide #57 Helpful Resources
elipru esources
et o Pages #10 and #11 in your Participant Manualare filled with links to

S e s e e additional information and groups who focus on cognitive and
s social-emotional learning (often referred to as SEL).

[f these resources don’t adequately address your questions, conduct a
search on the internet using the terms on the slide. You will find an
over-whelming amount of material to explore.

There are many groups, including CSSP, Youth in Focus, and the
National Resource Center for Youth Services who are available to
provide consultation and support.

> Briefly present information on slide and refer participants to the
Participant Manual.

uliel

PowerPoint Slide #58 SELPractices.org

This is an example of one online resource we have found useful. This
A is a free toolkit you can download trom the website as a PDF. In
e addition to the toolkit, the website has other information about how
to assess social-emotional competence in young people and
organizational capacity. It is one example of what is available.

FRTHRIVE
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PowerPoint Slide #59 For More Information

For More Information

Resources, advice, and technical assistance to help you transition
your work are available from these individuals and groups that work
with the Youth and Families Thrive initiatives.

PowerPoint Slide #60 Thanks for Attending

We are striving to improve the services we offer to young people by
applying the findings of research to our etforts. Durlak’s research is
important because it identifies a set of characteristics which describe
CSE programs that produce the best results. We recognize that not
everything that Durlak has shared with us can be implemented
perfectly in your program. He was generally looking at programs
whose PRIMARY FOCUS was teaching CSE skills and competencies.
In our case, we are seeking to improve the way we teach CSE skills
and competencies AS WE PRIMARILY FOCUS ON SERVICE
DELIVERY (e.g., teaching daily living skills, improving school
success, teaching job readiness skills, improving emotional and
behavioral health, etc.). Our field is just now understanding the
importance of CSE learning and how to ofter this kind of
developmental support.

As we close, we would like to remind you that the MOST
IMPORTANT FACTOR in designing an effective program to teach
CSE competencies and skills is YOU. To INTENTIONALLY bring
these skills means you have explored your own CSE development,
you are aware of the competencies and their importance in daily
living, and you have spent the time needed to think-through how you
can expand your focus on CSE learning in the programs and
opportunities you offer to young people.

Today’s workshop has included activities to support all of these
important tasks. We encourage you to take what you have learned
and, with new eyes, look at what you are doing every day with youth,
$0 you can continue to improve the opportunities we otfer to the
children and youth of our communities.

Thanks for attending today.
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> Pass out and collect workshop evaluation forms. Remember to
send documentation to NRCYS so you get credit for teaching the
workshop.

PowerPoint Slide #61 Optional Activity Slides
. Note to Instructors:
> The slides and content that follow are activities that focus on
conducting a large-scale assessment of how CSE competencies are
embedded in ALL of the major program goals within an organization.
The content builds on the skills taught in the activity that preceded
this. The overall amount of time needed to complete this activity will
vary widely depending on the complexity of the program and the

stafl’s sophistication with completing the process.

The value of the activity is that it can help program managers
understand globally how CSE learning is included in organization
programs and initiatives. It can provide critical planning information
to help you make sound decisions as you expand your focus on CSE
learning.

This activity will likely need to be scheduled following completion of
the one-day CSE workshop.

O PowerPoint Slide #62 Form Small Groups

In this part of the workshop we want to do a deep dive into how our
programs are focused. We will start by looking at the big picture and
s then moving into greater depth and detail.

> Form small groups for each program area you want to explore (for
example: counseling, residential services, transitional living, after
school, job readiness, high school degree/GED completion). You
want 3-5 people in each group. If you have a very large group, you
may want to assign multiple groups the same program area to
explore. If this workshop is being offered for staff of one
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organization, the groups can be staff from specitic service areas. If
you have more than 5 people from a specitic service area you may
want to form two smaller groups that are working on the same set of
services. Pass out the Cognitive & Social-Emotional Competencies
List: For Programs and the Cognitive & Social Emotional
Competencies Worksheet: For Programs to each group.

> It is best to use the 11x17 formatted Worksheet printed on 11x17
paper because it provides plenty of room to record the group’s work.
Many printers can handle 11x17 paper. Most print shops offer copies
in this format. Groups may need more than one sheet of paper to
tully document their work. The same form is included in the
Participant Manual but it is really too small to accommodate the
group’s output in a readable manner.

Each group will need these forms: Cognitive & Social-Emotional
Competencies List: For Programs and Cognitive & Social-Emotional
Competencies Worksheet: For Programs. You will find them in the
Participant Manualpages #7 and #8. We have provided the
Worksheet in a large format to give you plenty of room to record
your responses. You many need multiple copies of this larger form.

PowerPoint Slide #63 Cognitive & Social-Emotional
Competencies List: For Programs & Services

This form provides a full listing of the CSE competencies and a brief
description of each. You can use it as a handy reference. You will
tind it on page #7 in the Participant Manual.

PowerPoint Slide #64 Cognitive & Social-Emotional
Competencies List: For Programs & Services

At the bottom of the form you will find Durlak’s SAFE elements with
some questions you can use to assess whether or not this element is
present in your work in the way that Durlak recommended. These
are provided as a GUIDE ONLY. Everyone in the group should have
a copy of this form.
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PowerPoint Slide #65 Cognitive & Social-Emotional
Competencies Worksheet: For Programs & Services

We have provided multiple copies of this form in large format to give
you plenty of space to record your work as we move through the
activities. This is where your plan will emerge and be recorded. It
will help to keep your writing neat and fairly small. You will be
working across the page. It helps if the work lines up so it is easy for
your group to follow.

PowerPoint Slide #66 SAMPLE FORM: Residential Group Home
or Foster Placement

Since this is a process that is a bit complicated, and pictures can do
better than words, here is a sample completed form. Your form will
look a lot like this one. This one fits the scenario relating to
residential group homes or the foster group home situation.

This activity is different from the previous activity in that instead of
analyzing ONE GOAL, you will be conducting an analysis of ALL OF
THE MAJOR PROGRAM GOALS. This is significantly more
involved and complex. You may have multiple sheets for each
program goal area.

The chart will be completed in the same way as the form in the
previous activity. Each competency listed in the 2" column will be in
its own box. Each competency in the 3" column will also be in its
own box. Only one competency will be listed on each line. This
allows us to later analyze each competency across the chart without
running into other competencies.

> Present the information on the next slide with this slide. Itisa
continuation of the work which helps the group understand how to
till out the form.
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PowerPoint Slide #67 SAMPLE FORM: Residential Group Home
or Foster Placement

> Present this slide with the previous one.

PowerPoint Slide #68 Cognitive & Social-Emotional
—  Competencies Worksheet: For Programs & Services

We want to start with PROGRAM GOALS. These are the things that

s person will have accomplished or received when they have
successfully completed your program. Put one goal in the upper left-
hand column top box under the PROGRAM GOALS column (first
column on the lett). Put each program goal on a separate worksheet.
You will need more multiple worksheets to acconiplish this. You
have 15 minutes to do this.

> It is best if participants have brought to the training documents that
describe their program goals. This could include organizational
mission statements (which are typically very general and will need
turther defining to arrive at specific goals), program goals, sample
individual plans of care, funding descriptions of the program services,
even some job descriptions. These can be used as resources to help
the small groups create a list of the program’s goals in their service
area.

> Provide time cues when % the time remains. Check in with the
groups to see how they are progressing. If they need additional time,
allow an additional 5-10 minutes. Monitor the groups and provide
assistance if they need help in deciding what to include on their lists.
If many groups are struggling, stop the activity and hold a large group
discussion to help better define the task. You are attempting to list
the important things that a person receiving services will have
accomplished (attain a GED, attend school regularly, reduce
incidents with law enforcement, reduce emotional distress, etc.).
Although it may be helpful to list all the goals a program seeks to
attain, it is not necessary for the activity in this workshop. You do
need to include all the significant program goals.
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> At the end of the time, lead a large group discussion focused on the
following questions:
1. Were you able to identify specific program goals?
2. Where there any goals that were more ditficult to identify and
record?

At this point, you should have a list of the key goals that your
program or program area is focused on providing.

PowerPoint Slide #69 Cognitive & Social-Emotional
Competencies Worksheet: For Programs & Services

Next we want to identify the CSE competencies that you are
CURRENTLY teaching as part of each of your goals. In some cases
you niay not be able to identify ANY. In most cases you will tind that
there are CSE competencies that you are already including because
they are inherent in the goal you are pursuing. For each goal you
have listed, we want you to list in the 2" column the CSE
competencies you are teaching with each goal. It’s best to write each
CSE competency on a line by itself in the box. The need tor this will
get clearer as we move through the analysis. You will have 15

minutes.

> Allow 15 minutes and provide additional time if many groups have
not completed their work. Provide time cues when % the time
remains, when 5 minutes remains, and when 1 minute remains. Float
between groups to be sure each understands the task. If many groups
are having problems, stop the activity and clarity the instructions and
how to apply them. Some groups may want to list too many
competencies. Not all have to be included - only the ones you are
ACTUALLY prioritizing currently.

> When time has ended, hold a brief large group discussion focused
on the following questions:
1. What did you discover?
2. Are there many or few CSE competencies that you are
currently prioritizing and including in your work?
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> Remember that you may be able to make a case for including ALL
the competencies. It's important to challenge the idea that ALL these
competencies are being taught. Remember that Durlak believed that
you can only effectively focus on a small number of competencies at
any given time. Groups should be able to think of a specific activity
or way that the competency is being taught.

S PowerPoint Slide #70 Cognitive & Social-Emotional
—————  Competencies Worksheet: For Programs & Services

Next, we want to look at the CSE competencies you think would be
beneficial to ADD. Look at the competencies you have already listed
in the 2" column. Are there other competencies that make sense to
also include? You will have 15 minutes to add these. Each
competency will be in its own box. [t is best to add these
competencies in the column so they are in boxes below the
competencies you have listed in 2" column. This will make it easier
as you work across the page.

> Provide time cues when % the time remains, and when 1 minute
remains. Facilitate a brief large group discussion focused on the
questions below:

1. Were you able to identify additional competencies?

2. What challenges presented themselves?

At this point in the workshop, we should have a very detailed list of
the CSE competencies we are currently including when we pursue
our program goals and sonie good ideas about additional
competencies we may want to add at some point.

PowerPoint Slide #71 Cognitive & Social-Emotional
Competencies Worksheet: For Programs & Services

The next part of the workshop will be focusing on the columns

s highlighted in vellow on the slide. At this point we have identified
your program goals and competencies that either are or should be
included. We have identified the CSE competencies you believe you
are including and made an additional list of competencies you might
include in the future.
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We now want to apply Durlak’s SAFE model to all these
conpetencies to see HOW WELL WE ARE ACTUALLY
TEACHING THE COMPETENCIES. To do this, use the questions
at the bottom of the Cognitive & Social-Emotional Competencies
List: For Programs (pg. #7 in the Participant Manual). For each of
the competencies you think you are teaching, ask yourself the
questions and see how Durlak might have rated you. Write SAFE
vertically in each box in the 4 column where you have a competency
listed in either the 2™ or 3" column. If you find you have a strong
case for SEQUENTIAL, place an ‘OK or check” in the 4" column by
the S; if you find you have a strong case for ACTIVE, place an “OK or
check” in the 4 column after the A, continue the process as you
move down the page, completing this analysis for each competency
listed. If you don’t have a strong case for how the competency is
being taught, don’t write anything after the letter. This lets you know
you have a Durlak characteristic that needs further attention.

As you are doing this, you should also list in the 5" column specific
activities you are engaging in to accomplish the SAFE elements (what
is the activity you are using to teach this competency?). If you find
gaps in the SAFE elements, make a recommendation for what needs
to be done to address the missing part in the last column. When you
coniplete the analysis, you will have a specific plan that will provide
guidance for how you can improve your CSE efforts relating to the
specific program area you are working with.

> Timing of this part of the workshop is hard to predict. A minimum
of 20-30 minutes is suggested. Most groups will need significantly
more time depending on the scope of the goals being assessed and the
participants’ sophistication in applying the process. Each group
needs enough time to go through the goals and competencies they
have listed, apply the SAFE elements, document that activity(ies) that
are used to teach each competency (or could be used for suggested
competencies), and create recommendations.

> One way to handle this is to explain the process and then adjourn
the workshop. Groups can then work outside of the training space at
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their convenience. The groups can then reconvene at a later time to
complete the process and report out.

PowerPoint Slide #72 What Have We Learned?

What have we learned?

> As the groups work their way through their charts, you can expect
that there will be some deep conversations. You are hoping that
through this process, each group will share ideas and information.
They will discuss how to apply the SAFE model and they will come to
terms with how well or how poorly they are ACTUALLY including
the competencies in their work. This will be challenging for some.
This is not a perfect process but it will provide us with key ideas
about what we need to do next to improve our services.

> You may or may not want to have groups report out their work.
There Is a learning advantage to the groups’ sharing their work and
discussing their finding and process. The information in each
group’s analysis will be extensive and will require significant time to
report out.

> Facilitation can include discussion of some or all of the following
questions:

1. What did you discover as you went through the process?

2. Are you including too many competencies and none of
them well? Are you teaching too few?

3. Are the experiences well matched to the developmental

needs of the youth?

4. Are you not explicitly including the competencies in the
experience?

5. What results are you getting? How are you evaluating
results?

In this activity we have taken a deep dive into how our programs are
including CSE competencies in our program goals. We have looked
at the competencies currently in use and competencies we might add.
We have applied Durlak’s SAFE model to inform us on HOW WELL
we are including the competencies and listed recormmendations for

Building Cognitive & Social-Emetional Competence Trainer Guide Developed by Youth in Focus Page 67



Protective and Promotive Factor: Center for the Study of Social Policy
Cognitive & Social-Emotional Competence

what we can do to improve our teaching approaches. That’s a huge
accomplishment.

The goal of this section of the workshop is to help you look at the
over-arching goals that you pursue daily in your program to explore
how you are currently integrating CSE skills and competencies in
your program. Using this process will help vou to see the
opportunities you have and design specific things you can do to
improve your outcomes by aligning your efforts with Durlak’s
research.

We are hoping that by using this process you have increased your
awareness of what you are currently achieving and identified the next
steps in making improvements. Remember that the work you are
doing to better connect a youth’s developmental needs to your
services is for many programs new work. The implications for how
this can revolutionize your approach and improve your outcones are
significant and research supported. We also know that change is
typically gradual and takes time.

So where do we go next? Most programs will need to take the data
assenibled in the workshop and move toward implenmenting some
changes. We have helped you identify where you are in the process
and helped you create recommendations for where to go next. Most
programs will take this planning to the next level by prioritizing the
work (what to do first, second, third...), turther claritying the
changes needed, and then setting up staff assignments and timelines
to get the work accomplished. These are things that are outside the
scope of this workshop. Our part is helping you better understand
the WHAT, WHY, and HOW,
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Intervention Tips

— Daily interactions provide rich opportunities to reinforce competence

learning; this is strengthened by
* Dbeing aware of the competencies,
* the opportunity provided by the situation;
* repetition of opportunities, and
* following up to strengthen intentionality.
— Maintaining trust and safety must be considered and included;

— Asking questions rather than offering directives and solutions
strengthens the opportunity to process, apply, and think through; this

encourages brain development;
— Provide activities that include opportunities to use the competencies;

— Complete the Youth Thrive Survey with the youth; periodically redo the

survey to point out progress and create new strategies;

— Congcretize the plan if it is helpful (write it down, post it, create cue

cards, write positive affirmations, etc.);

— Model forgiveness, self-care, understanding; normalize the process of

learning the competencies as part of human development;

— Results take more than one sitting or session; repetition and linking of

competencies is important;

— Set up activities that are relevant to the young person or family member
(changing sense of self-identity, expanding interpersonal skills, special

interests (sports, dance, expressive arts), developmental tasks, etc.

— Check back to reinforce successes, reinforce learning, etc.
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Designing a CSE Learning Opportunity

Activity Scenarios

Activity Instructions:

Choose one of the scenarios below. As a group, identify one (1) CSE competency you want to
teach. Be sure the competency is relevant to the needs of the youth in your scenario, and that
there are naturally occurring opportunities in your interaction with the youth for you to
teach the competency. Your design can include multiple strategies to teach the competency
at different times or in different contexts within the program (e.g., as part of a counseling
interaction, or when traveling to an appointment, or during a group session convened for the
specific purpose of teaching the competency).

Residential Group Home

You are a youlh worker al a residential group home. You work wilh young mien ages 15 — 18 who are
moving in lhe direction of living independenlly. Some will go Lo college; olhers are looking al
developing a rade skill.

L'osler Placementl

You are a [osler parenl who has three youth (2 boys and 1 girl} living in your home. ‘These youlh are
belween 12 and 15. They are all allending public school. They relurn home [rom school around 3:30
each day. You lypically do homework and various aclivilies with the youlth in the allernoons when
(hey gel home {rom school and on the weekends. You oflen have one or more youlh helping you
cook.  You, of course, live in the same house wilh the youlh, drive lhem Lo school, Lake them [or

appointments and aclivilies, elc.

Resource and Referral Service

You work in a communily resource program run by a local church. Clienls in need of educalion and
sexual heallh resources, clothing, housing, and [inancial resources come Lo your program. Your
lypical job is lo do an inlake where you assess a young person’s needs, delermine their eligibility (or
various lypes ol services, and help them access the appropriale resources. Your clients are lypically
ages 18-26 living independenlly.
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School Counselor

You are a school counselor in a large urban high school. You have many youth ages 16 — 19 who visil
you daily and weekly [or counseling. ‘I'he area where the school is localed is a high poverly area
where many (amilies are living below the poverly level. Many ol your youlh have parenls who are
engaged wilh the school and express inleres! in [ollowing through with your suggeslions for ways lo
engage and supporl lheir [amily members. Violence, gang aclivily, and lack of jobs [or young people
are common in Lhe area.

Juvenile Justice Cenler

You are a delenlion cenler worker. Your job is lo monilor the young men incarceraled in the locked
delention cenler ages 16 - 24, You work Lhe 3-11 shill. During this time youlh are out of school in
the delention building, some doing homework, some engaged in aclivilies, many unengaged walching
TV. There are opporlunilies (o do aclivilies or groups wilh these youth.

T'ransilional Living Apartment

You are a youlh worker who supervises a pod ol lransilional living apartments in Los Angeles. ‘The
male and [emale youlh in your program are ages 18 — 24 and live in the apartments, 2-3 per
apartment. The program requires that youth living in the apartments be enrolled in school or be
employed. Some of the residents are neither enrolled nor employed. Mosl leave the building early in
(he morning and relurn belween 5:00 and 6:00 pm each day.

Youlh ELmploymenl Program

You are a youlh worker who holds group meelings and classes wilh young people ages 18 — 24. 'l'hese
youth sign up with your program lo learn skills that will help them gel jobs and remain employed.
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Protective and Promotive Factor:

Cognitive & Social-Emotional Competence

Sample Completed CSE Worksheet:

Center for the Study of Secial Policy

Cognitive & Social-Emotional Competency Worksheet: For Programs and Services

For Programs and Services

Future orientation

Service or Program Goals CSE ./ I CSE SAFE component Activity used to teach CSE skill. tisteach What we need to do to improve/build
List of program goals &/or outcomes currently being included per goal that fit well with the program goal. accomplished activity separotely. skill.
Place a letter for each. List steps for each competency included.
Residential Group Home or Cognitive self-regulation; S Ok 1) Youth attends public school; 1) Not consistently following up
Foster Placement: 2) Encourage youth to make own when coming home from
A Ok decisions; school to discuss successes and
Attend school and 3) Provide feedback regarding challenges;
graduate; F successes and skillfulness; 2) Increase discussions in
E 4) Discuss decision making and self- counseling sessions;
regulation in counseling sessions;
S ok 1) Youth attends public school; 1) Increase focus during
Emotional self- 2) Teach youth emotional regulation counseling sessions;
regulation; A strategies; 2) Have conversations about
3) Provide feedback when strategies when this is difficult to achieve;
F Ok are successfully used; 3) Discuss strategies for self-
E Ok 4) Discuss importance in counselling regulation;
sessions; 4) Increase feedback when
5) Provide modeling of helpful strategies are working;
strategies;
Behavioral self- S ok 1) Youth attends public school;
regulation; 2) Feedback provided by staff daily;
A ok 3) Periodic meetings with teacher to
k review behavior;
F o 4) Identfy triggers and develop
E ok strategies to respond,
practice straategies.
Cognitive flexibility S Ok 1) Provide feedback when youth 1) Need to train staff to focus
demonstrates skill pointing out more on this;
A benefits;
2) Create opportunities in group to
F Ok discuss how cognitive flexibility
E helps with successful living;
Program Goals CSE Addi I CSE SAFE Activity used to teach CSE skill. List each What we need to do to
List of program goals &/or outcomes currently being included per goal that fit well with the program goal. accomplished activity separately. improve/build skill.
Place a letter for each. List steps for each competency
included.
S Ok 1) Encourage conversations asking 1) Avoid providing solutions

him/her to imagine what is coming
next — what do you need to do to
prepare? (going on activity, getting
ready for school, thinking about
graduation next steps, planning an
event, thinking about personal
future, planning for college);

and interact more using

questions to stimulate

thinking;

Increase opportunities to

practice this skill;

Create activities for

group sessions that

demonstrate importance

of competency;

4) Set up savings account;

5) Plan for life after
emancipation;

2

3

Planning

Personal agency

S ok

F ok

S ok

1) Provide opportunities to plan 1) Avoid providing solutions|
events (school outings, special and interact more using
school events, parties, camping questions to stimulate
trips, outings, etc.) thinking;

2) Provide feedback when youth uses 2) Increase opportunities to|
this skill; practice this; meal

3) Expand engagement in leadership planning, saving money
activities (Explorers, Summer for something, etc.
Activities) 3) Provide opportunity to

1) Talk about the importance of being

responsible;
Point out when the skill is

&

demonstrated and impact it has;

3) Have youth complete Youth
Thrive Survey online.

Periodically redo the survey to

track changes and develop
future strategies.

manage bank account;

1) Have counselor complet
training in use of CSSP
Youth Thrive Survey.
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Additional Resources

Youth Thrive Homepage on the Center for the Study of Social Policy
Website

https://cssp.org/our-work/project/youth-thrive/

For more information on the Youth Thrive Framework and activities, visit the Youth
Thrive Homepage on the Center for the Study of Social Policy’s website where you can
also find additional resources on Youth Thrive Training.

Advancing Healthy Adolescent Development and Well-Being
https://cssp.org/resource/youth-thrive advancing-healthy-adolescent-development-and-
well-being/

This report, authored by Charlyn Harper Brown, is a synthesis of the ideas and research
from the neurobiological, behavioral, and social sciences that inform the Youth Thrive
Protective and Promotive Factors Framework.

Youth Thrive Survey
https://cssp.org/?s=youth+thrive+survey&submit=#resource-results

The Youth Thrive Survey is a valid and reliable web-based instrument that measures the
presence, strength, and growth of the five Youth Thrive Protective and Promotive
Factors as proxy indicators of well-being. The Survey includes 16 questions that directly
address cognitive and social emotional competencies. The Survey was co-designed with
youth and young adults and takes less than 15 minutes to complete. It is an effective tool
for informing case planning and practice, evaluation, and continuous quality
improvement (CQlI) activities. The Youth Thrive Survey provides reports and a full array
of data visualization options. Complete access to the instrument is free of charge. Learn
more about the Survey in a one-pager fact sheet (https://cssp.org/resource/youth-thrive-
survey-one-pager/).

Tip Sheet for Family Court Partners and other Professionals
https://cssp.org/wp-content/uploads/2018/08/YT-Tip-Sheets-FINAL.pdf

If you participate in Family Court and/or need ideas about ways to enhance
conversations and case planning based on the Youth Thrive five Protective and
Promotive Factors, see this helpful resource.

From A Nation at Risk to a Nation at Hope — Report from the Aspen
Institute
file:///C:/Users/Frank%20Eckles/Documents/Academy/1%20Youth%20In%20Focus/201
8%20Projects/CSE%20Workshop/Revisions/Aspen's%20SEL%20Report.pdf
Recommendations for the National Commission on Social, Emotional, and Academic
Development.
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CASEL’s District Resource Center

https://drc.casel.org/

The_District Resource Center_helps school districts_ make social and emotional learning
(SEL)_an_integral part of every student’s education. Find research, knowledge, and
resources curated from school system across the U.S. to support high-quality, systemic
implementation of SEL.

Access Assessment Guide

measuringsel.casel.org/access-assessment-quide

The Assessment Guide provides several resources for practitioners to select and use
measures of student SEL, including guidance on how to select an assessment and use
student SEL data, a catalog of SEL assessments equipped with filters and bookmarking,
and real-world accounts of how practitioners are using SEL assessments.

A Parent's Resource Guide to Social and Emotional Learning ...
www.edutopia.org/SEL-parents-resources

Playing Nicely with Others: Why Schools Teach Social and Emotional Learning (The
New York Times, 2014) In this article for parents, Jessica Lahey outlines the reasons
why increasing amounts of school resources are being devoted to social and emotional
learning and goes over the benefits for children.

Parent Resources | Social and Emotional Learning Research Group
sel.lab.uic.edu/parent-resources

Research-based Resources on Parenting, Social and Emotional Learning and School-
Family Partnerships The mission of the Collaborative for Academic, Social, and
Emotional Learning (CASEL) and the Social and Emotional Learning Research Group is
to help make evidence-based social and emotional learning (SEL) an integral part of
education from preschool through high school.

The 3 Best Home-Based Social and Emotional Learning
www.learningliftoff.com/the-3-best-home-based

CASEL’s site offers myriad resources for parents: parents can read the CASEL guide on
effective SEL, watch the webinar that accompanies the guide, and download the free,
information-packed parent packet. In the packet, you'll find resources like “Ten Things
You Can Do at Home” to promote SEL.

Parent SEL Resources

casel.org/parent-resources

Parent SEL Resources is a curated list of resources selected by CASEL staff that focus
on the role of parents and parenting in social and emotional learning (SEL). Also check
out our SEL in the Home section for more on how parents and families can develop their
children’s social and emotional know-how.
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SEL Resources | Social-Emotional Learning

www.cfchildren.org/resources

We bring parents, educators & communities together to help kids stay safe & reach their
potential. These SEL resources foster the well-being of our children. Social-emotional
learning, bullying prevention, free classroom activities, and more.

Kirwan Institute for the Study of Race and Ethnicity

kirwaninstitute.osu.edu

http://kirwaninstitute.osu.edu/researchandstrateqicinitiatives/ implicit-bias-review/
Kirwan Institute for the Study of Race and Ethnicity, an interdisciplinary research
program at The Ohio State University, is working to create a just and inclusive society
where all people and communities have opportunity to succeed. The Kirwan Institute
offers a wealth of resources relating to race and ethnicity and understanding the impact
of implicit bias.

SEL in the Home

casel.org/in-the-home

A Parent’s Resource Guide to Social and Emotional Learning. Learn more about what
you can do to promote SEL in your school and at home: Identifies a number

of resources including blogs, articles, and videos for parents on fostering social and
emotional skills like kindness, gratitude, persistence, and more.

Social and Emotional Learning: Strategies for Parents
www.edutopia.org/social-emotional-learning

This comprehensive PDF from CASEL'’s website offers specific tips for what parents can
do to support social and emotional learning at home. The packet includes background
information about SEL, interviews with parents, and lists of SEL books, organizations,
and programs.

Social & Emotional Development - Parent Toolkit
www.parenttoolkit.com/topics/social-and-emotional

Research shows that those with higher social-emotional skills have better attention skills
and fewer learning problems, and are generally more successful in academic and
workplace settings. Like any math or English skills, these skills can be taught and grow
over time.

Resources: Family Tools

csefel.vanderbilt.edu/resources/family.html

Understanding your child’s temperament helps you be a better parent. This two-

page resource explains the concept of temperament and includes a description of the
five characteristics of an individual’s temperament. Teaching your Child Discipline and
Self Control. How does your toddler develop self-control?
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Preparing Youth to Thrive: Promising Practices for Social Emotional
Learning

www.SELpractices.org

Resources for integrating Social Emotional Learning into practice.

SEAD Through a Race-Equity Lens
https://edtrust.org/resource/sead-through-a-race-equity-lens/

Social, emotional, and academic development (SEAD), is a holistic approach to
supporting students that is gaining momentum across the country. Existing research
shows that academic development is inextricably linked to social and emotional well-
being; in turn, social and emotional well-being is inextricably linked to the context in
which students develop and the relationships they build over time. In particular, societal
realities (racism, sexism, etc.), individual realities (e.g., responsibilities at home for
siblings or other family members), and cultural background hold strong influences over
students’ SEAD and how people perceive others’ SEAD competence.

Wings for Kids

https://www.facebook.com/pg/wingsforkids/about/?ref=page internal

The mission of Wings for Kids is to equip at-risk kids with the social emotional skills to
succeed in school, stay in school, and thrive in life. WINGS believes in a world where
there is equity in academics, opportunity, and emotional well-being for all children,
regardless of socioeconomic status.

How CASEL Partner Districts Use Social and Emotional Learning
Measurement
https://www.panoramaed.com/blog/how-casel-districts-use-social-emotional-learning-
measurement

Seek to understand your social-emotional learning data through an equity lens. "Social
and emotional assessment data can tell us a lot about the landscape of SEL and
equity in our districts. Earlier this year, our research team published a paper looking at
how students rate their social and emotional competencies. We found that there were
a few gender, age, and race differences in how students responded to the questions,
especially in areas related to emotion awareness and emotion self-management.

Girlhood Interrupted: The Erasure of Black Girls' Childhood
www.law.georgetown.edu/.../qgirlhood-interrupted.pdf

Girlhood Interrupted: The Erasure of Black Girls’ Childhood Executive Summary.

This groundbreaking study by the Georgetown Law Center on Poverty and Inequality
provides—for the first time— data showing that adults view Black girls as less innocent
and more adult-like than their white peers, especially in the age range of 5-14.
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Notes
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